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Q Overall W&Em (U — Unsatisfactory

EVALUATION DESCRIPTORS:

ENGAGING AND SUPPORTING ALL STUDENTS IN LEARNING

DE - Developing, P & Proficient, D -

STANDARD 1

istinguished)

RATING

KEY ELEMENT

N erat w\&h\\\%{.

UNSATISFACTORY

DEVELOPING

PROFICIENT

=
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The teacher makes no connections

The teacher makes some

The teacher makes substantial 1/

The teacher facilitates as students

..wa.,\

aref
E

e .m“v a) Connecting m.Eaaza. prior
L Q knowledge, life experience, between the learning goals and connections between the learning | connections between the learning | connect and apply their prior
. and interests with learning the students’ prior knowledge, life | goals and the students’ prior goals and the students’ prior knowledge , life experiences, and
\ ’ goals experiences, and interests. The knowledge, life experiences, and | knowledge, life experiences, and | inferests to new learning and the
4 teacher does not elicit student interests. The teacher elicits some | interests. The teacher elicits and achievement of learning goals.
questions or comments during a questions from students during a uses students’ questions and The teacher builds on students’
lesson. lesson to monitor their comments during a lesson to questions and comments during
understanding. extend their c:aoag_:a:_m lessons to modify instruction.
@ /& b) Using a variety of instructional § The teacher uses instructional The teacher uses a selection of The teacher uses a variety of &m The teacher makes skillful use o
strategies to respond to strategies, but they lack variety, instructional strategies that are instructional stratégies that ar a wide repertoire of jnstructional A
students’ diverse needs are poorly carried out, or are largely appropriate to the students | appropriate to the students and the I@ﬁommnm to engage all students in L
inappropriate to the students orto | and the instructional goals, but instructional goals. The teacher 4 arning, making adjustments
the instructional goals. No they may lack variety or may not | carries these strategies out ;< | while teaching to respond to
. adjustments are made to respond be responsive to students’ needs. thoughtfully, making some ing some V\ students’ needs.
s’ . adjustments to respond to
V4 to students’ needs justm p PEEN

students’ needs.

c)

Facilitating learning
experiences that promote

autonomy, interaction, and

Learning experiences are directed

—

by the teacher, permitting no
student autonomy, interaction, or

Learning experiences are directed

by the teacher and allow limited
e p————
student autonomy, interaction,
—————

Learning experiences are
facilitated by the teacher to
promote constructive interactions,

Learning experiences are
facilitated by the teacher and
students to promote and support m

<

solving, critical thinking, and

other activities that make
subject matter meaningful

provided for students to engage in
problem solving, analysis, or
inquiry within or across subject
matter areas.

provided for students to engage in
problem solving within or across
subject matter arcas, but little
support is given to develop
necessary skills.

support are provided for students
to engage in problem solving and
in investigating and analyzing
subject matter concepts and
questions within or across subject
matter areas.

choice choice. and choice. v autonomy, and choice, and to lm..ﬂmmw of constructive \k celi nm.\mw N. S
encourage and support student interactions (autonomy, %tavqh
i involvement in learning. o__cmoo 5 ﬂambﬁm:;bm m_mEmommmw
e
d) Engaging students in problem ] No learning opportunities are Some learning opportunities are Learning opportunities and ﬂ\\

thinking, and engage and mcvvon
all students in problem posing,
problem solving, inquiry, and-
analysis of subject matter

concepts and questions within or

€3eross subject matter areas.

ot

[
|BE

e) Promoting self-directed,
reflective learning for all

students

No opportunities are provided for
students to initiate their own
learning or to monitor their own
work.

Students’ learning is directed and

Students are supported in

——

monitored by the teacher, and r“ ._wa_oanm the skills needed to

some opportunities are provided
for students to reflect on their

nitor their own learning during
activities. Students reflect on and

Students take initiative for their
own learning, and reflect on, talk
about, and evaluate their own
work with peers.

work individually.” talk about their own work with
Sl peers. S el
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Overall Rating (U ~ Unsatisfactory

EVALUATION DESCRIPTORS: ...
UNDERSTANDING AND O%Q.»Z—Nmzﬂ SUBJECT MATTER HO% deUHZ.H LEARNING

P — Proficien

m.H.PZE.»HU 3

S5O
D- U_m::msmr&b\v

N

RATING

KEY ELEMENT —

UNSATISFACTORY

] DEVELOPING

PROFICIENT

DISTINGUISHED

development

a) Demonstrating knowledge of
matter and student

The teacher’s working knowledge
of subject matter and student
devetopment is inconsistently
evident, does not adequately
support students’ learning, or may
not be current.

The teacher’s working knowledge
of subject matter and basic
principles of student development
reflects a single perspective,
supports some students’ learning,
and is usually current.

The teacher’s working knowledge
of subject matter and basic
principles of student development
incorporates different
perspectives, supports all
students’ learning and is current.

The teacher’s working knowledge
of subject matter and 5&5&5_
students’ development -
incorporates a broad range of
voavoozﬁm%gbcvvozm all
students’ learning, and is current.

T

A of subject matter

b) Organizing curriculum to
support student understanding

A
DY AN G, ch P LA

The curriculum is not organized
and it rarely demonstrates
concepts, themes, and skills,
rarely values different
perspectives or rarely supports
students” understanding of core
concepts.

The curriculum is loosely
organized, inconsistently
demonstrates concepts, themes,
and skills without revealing or
valuing different perspectives,
and supports an understanding of
core concepts for some students.

The curriculum is organized and
sequenced, demonstrates
concepts, themes, and skills,
reveals and values different
perspectives, and supports an
understanding of core concepts
for all students.

The curriculum is organized and «u@
sequenced and demonstrates O ﬂ%ﬂ
concepts, themes, and skills, and (A"
the _.o_s:osmr_vm ggoa: them. It
reveals and values a broad range
of perspectives, and is organized
to ensure that all students develop
a deep understanding of core
concepts. )

subject matter areas

c) Interrelating ideas and.
information within and across

The teacher presents curriculum
without identifying or integrating
key concepts and information, or
does not relate content to previous
learning in order to support
students’ understanding,

The teacher identifies some key
conéepts and information within
and across curriculum, and
attempts to relate content to
previous learning without
extending students’
understanding.

The teacher identifies and
integrates Key concepts and
information within and across the
curriculum, relates content to
students’ lives, and uses previous
learning to extend students’
understanding.

learning, and use this to oxﬁna
their understanding.

. d) Developing student
@ understanding through

instructional strategies that are
appropriate to the subject

Instructional strategies are not
appropriately-matched to subject
matter content or concepts, and do
not encourage students to think

The teacher may use a few
strategies to make the content
accessible to students, and may
encourage some students to think

The teacher uses appropriate ..
instructional strategies to make
content accessible to students, to
encourage them to think critically,

A repertoire of instructional
NN

strategies is used to make content

accessible to all students, to

challenge them to think critically,

technologies to make subject
matter accessible to students

and technologies are either not
used or used inappropriately.
Materials do not accurately reflect
diverse perspectives.

and technologies are used
infrequently to convey key
subject matter concepts.
Materials may reflect diverse
perspectives.

and technologies support the
curriculum and promote students’
understanding of content and
concepts. Materials reflect

&<oao uoauoofow \\M d

matter critically or to extend their critically or to extend their and to extend So:.*:oi_namo of o 7| and to deepen their knowledge of ﬁxwﬂ
” knowledge. §' ” knowledge. | ! subject. e’ and enthusiasm for subject matter. ¥~°
@ €) Using materials, resources and | Instructional materials, resources, Instructional Bu:i»_m, resources, | Instructional materials, resources, | A range of instructional materials, - »

resources, and technologies are
integrated into the curriculum to ¥/ $—¢-
extend students’ understanding of-
content and concepts. Materials

of
"}y reflect diverse perspecTives. mb v&\wb TF
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EVALUATION DESCRIPTORS:
PLANNING INSTRUCTION AND DESIGNING LEARNING EXPERIENCES F Oﬁ ALL m.—,d—uHZ.Hm
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@ A Overall Rating (U — Unsatisfactory, DE — Developing, m. wncmo_oa D { U_mcn %
RATING KEY ELEMENT UNSATISFA PROFICIENT DISTINGUISHED
@ a) Drawing on and valuing Instructional plans do =o~ 03 Instructional plans reflect Instructional plans build on
students’ backgrounds, nor reflect studeg students’ backgrounds, students’ backgrounds,
interests, and developmental experiences, i periences, interests, and experiences, interests, and
learning needs . developmental velopmental needs to support developmental needs to support
support studentd dents’ learning. all students’ learning.
Ve Y4
.\ ~a b) Establishing and articulating Instructional goa rt-term and long-term Short-term and long-term
d ﬂ goals for student learning established nor ad uctional goals address instructional goals are set by
l language, experie nts’ language, experiences, | teacher and students, and integrate
home and school ¢ home and school students’ language, experience,
Expectations for st ations. Goals are and home and school
riately challenging for expectations. Goals are
1dents and represent appropriately challenging for all
b learning. Expectations students and represent valuable
nts are generally high. learning. Expectations for
/\.&\W students are consistently high. /\Nw
¢) Developing and sequencing Instructional activities 2 al activities and Instructional activities and
Am instructional activities and materials are not approp re appropriate to &5 materials are differentiated to
materials for student learning the students, or the instr dents and the learning m@_m/\ reflect individual students’
goals do not engage studd make content and concepts interests and developmental
meaningful learning. Act relevant, and engage most “ €2 | needs, and engage all students in
are not logically sequenced activities are logically sequenced students in meaningful learning. meaningful learning. Activities
individual lessons and are rarely within individual lessons and are Activities are logically sequenced | support the learning goals and are
comprehensive.in relation to the inconsistently comprehensive in within individual lessons and are logically sequenced to clarify
subject matter to be taught and in | relation to the subject matter to be | comprehensive in relation to the content and concepls, establish
accordance with state and district | taught and in accordance with subject matter to be taught and in | high expectations and relate to
adopted academic content state and district adopted accordance with state and district | state and district adopted
standards for students. academic content standards for adopted academic content academic content standards for
students. standards for students. students.
d) Designing short-term and Individual lessons have little or no | Long-term plans have a Long-term plans have a coherent Long-term plans are highly “ &5
AU long-térm plans to foster relation to long-term plans, or a recognizable structure, although structure with learning activities coherent. Learning sequences are
mansﬁ_o fing éz;.// unit plan has little recognizable individual lessons are poorly in individual lessons well- responsive to the needs of
‘M, structure. sequenced and only partially sequenced to promote conceptual individual students and promote
- helps students develop conceptual | understanding. understanding of complex .
ye i I understanding. concepts.
.M\ / | €) Modifying instructional plans - Instructional plans are not Modifications to instructional Instructional plans Instructional plans are modified as
@ ? ]~ toadjust for student needs modified, in spite of evidence that | plans address only superficial asiseded to eénfiance student needed, based on formal and
) .X\N /] modifications would improve aspects of the lesson, learning based on formal and . informal assessment and students’”
Me i~c G«M.O C(cc ~ | student learning. informal assessment. suggestions, to ensure deeper
D wfrerann, KE : 3 conceptual understanding by all
| N J b~_ g \\1\« Ard ¢\Qm..\m ’ . - aﬁo—wm. >
— — 1*2
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EVALUATOR COMMENTS IN SUPPORT OF A DISTINGUISHED RATING

Please note the Standard(s) and Key Element(s) and describe specific behavior
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Standard 1

Key Element Comments
a) Connecting students” prior
knowiedge, life experience,
and interests with learning
goals .

b) Using a variety of
instructional strategies to
respond to students’ diverse

ﬂ@mﬂm _\\_\ o |—.|. ;\D 5 .e )
c} Facilitating learning
experiences that promote
autonomy, interaction, and
choice

d) Engaging mEn_mnE m
problem solving, critical
thinking, and other activities
that make subject matter
meaningful

¢) Promoting self-directed,
reflective learning for all
students

Standard 2

Key Element Comments

a) Creating a physical (T v clee _ gy
environment that engages all / %\
students

b) Establishing a climate that STl T e’ g et oAl T \ Uil —nlog .
promotes fairness and respect

¢) Promoting social E Q.x.\..\P\M\ .\r\.&ﬁ(&fﬁ\.ﬁ uC((sR &L\\\rﬁu \& x\_\r?ﬁr pAefla

development and group




responsibility

d) Establishing and
.| maintaining standards for
student behavior

e) Planning and implementing
classroom procedures and

" routines that support student
learning

1) Using instructional time
effectively

Standard 3

Key Element

Comments

a) Demonstrating knowledge of
subject matter and student
development

b #TA— .
§m i?s\c\?ﬂ%v?\%s

b) Organizing curricuium to
support student understanding
of subject matter

(A

¢) Interrelating ideas and
information within and across
subject matter areas

d) Developing student
understanding through
instructional strategies that are
appropriate to the subject
matter

¢) Using materials, resources

Qlcﬁ,,g

( et hb i~ Lo Tt adp 1

and technologies to make m _

subject matter accessible to fr@ S

students %N_\?\.\N\\\ — e @z
Standard 4

Key Element

Comments

a) Drawing on and valuing
students’ backgrounds,
interests, and developmental

learning needs

b) Establishing and articulating
goals for student learning

¢) Developing and sequencing

‘&“\S&w@m\h ?Yi\r&@ Tcm;u i




instructional activities and
materials for student learning

Soppet PO Ll

d) Designing short-term and
long-term plans to foster
student learning

- g %QNN&\..Q

e) Modifying instructional
plans to adjust for student
needs

D hors daer i Al rilil e p i o gl
wrner T Moo ot 142 a0 Euid. Z-

Standard 5

Key Element

Comments

a) Establishing and
communicating learning goals
for all students

b) Collecting and using
multiple sources of information
to assess student learning

¢) Involving and guiding all
| students in assessing their own
learning

PN

d) Using the results of
assessment to guide instruction

e) Communicating with
students, families, and other
audiences about student

progress

f) Progressing students toward
academic standards

Standard 6

Key Element

Comments

a) Establishing professional
goals and pursuing
opportunities to grow
professionally

b) Working with communities
to improve professional
practice

O A=

c) Working with families to
improve professional practice

d) Working with colleagues to
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Overall Rating (U — Unsatisfactory

EVALUATION DESCRIPTORS:
ENGAGING AND SUPPORTING ALL STUDENTS IN LEARNING

STANDARD 1

DE — Developing, P — Proficient, D — Distinguished)

RATING

KEY ELEMENT

UNSATISFACTORY

DEVELOPING

PROFICIENT

DISTINGUISHED

%

a) Connecting students’ prior
knowledge, life experience,
and interests with learning
goals

The teacher makes no connections
between the learning goals and
the students’ prior knowledge, life
experiences, and interests. The
teacher does not elicit student
questions or comments during a
lesson.

The teacher makes some
connections between the learning
goals and the students® prior
knowledge, life experiences, and
interests. The teacher elicits some
questions from students during a
lesson to monitor their
understanding.

The teacher makes substantial
commections between the learning
gozls and the students’ prior
knowledge, life experiences, and
interests. The teacher elicits and
uses students’ questions and
comments during a lesson to
extend their understanding.

The teacher facilitates as students
conncet and apply their prior
knowledge, life experiences, and
interests to new learning and the
achievement of learning goals.
The teacher builds on students’
questions and comments during
lessons to modify instruction.

b} Using a variety of instructional
strategies to respond to
students’ diverse needs

The teacher uses instructional
strategies, but they lack variety,
are poorly carried out, or are
inappropriate to the students or to
the instructional goals. No
adjustments are made to respond
to students’ needs.

The teacher uses a selection of
instructional strategies that are
largely appropriate to the students
and the instructional goals, but
they may lack variety or may not
be responsive to students’ needs.

The teacher uses a variety of
instructional strategies that are
appropriate to the students and the
instructional goals. The teacher
carries these strategies out
thoughtfully, tnaking some
adjustments to respond to
students’ needs.

The teacher makes skillful use of
a wide repertoire of instructional
strategies to engage all students in
leaming, making adjustments
while teaching to respond to
students’ needs.

1>

c) Facilitating learning
experiences that promote
autonomy, interaction, and
choice

Learning experiences are directed
by the teacher, permitting no
student autonomy, interaction, or
choice.

Learning experiences are dirccted
by the teacher and allow limited
student autonomy, interaction,
and choice.

Lcarning experiences are 2.-2\
facilitated by the teacher to

promote constructive interactions,

autonomy, and choiee, and to
encourage and support studgnt
involvement in learning.

Learning experiences are
facilitated by the teacher and
students to promote and support a
variety of constructive
interactions, autonomy, and
choice in the pursuit of significant
learning.

2-2!

d) Engaging students in problem
solving, critical thinking, and
other activities that make
subject matter meaningful

No learning opportunities are
provided for students to engage in
prablem solving, analysis, or
inquiry within or across subject
matter areas.

Some leamning opportunities are
provided for students to engage in
problem solving within or across
subject matter arcas, but little
support is given to develop
necessary skills.

Learning opportunities and
support are provided for students
to engage in problem solving and
in investigating and analyzing
subject matter concepts and
questions within or across subject
matter areas.

Leamning opportusi

Eosn_& tha % tudent

ali students in problem posing,
problem solving, inquiry, and
analysis of subject matier
concepts and questions within or
across subject matter areas.

&) Promoting self-directed,
reflective learning for all

students %,\_\r\l

No opportunities are provided for
students to initiate their own
learning or to monitor their own
work.

Siudents’ learning is directed and
monitored by the teacher, and
some opportunities are provided
for studeats to reflect on their
work individually. 4«
Cowps ;

Students are supported in
developing the skilis needed to
monitor their own learning during
activities. Students reflect on and
talk about their own work with
peers. Sl

Students take initiative for their
own learning, and reflect on, talk
about, and evaluate their own
work with peers.

Teacher Goal(s)/Objective(s):

Evaluator Comments:
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RATING

Overall Wm&nm mm - bemmmmmo»oalw

KEY ELEMENT

) EVALUATION DESCRIPTORS:
UNDERSTANDING AND ORGANIZING SUBJECT MATTER FOR STUDENT LEARNING

STANDARD 3

DE - Developing, P — Proficient, £ - Distinguished)

UNSATISFACTORY

——

DEVELOPING

PROFICIENT

DISTINGUISHED

Y

a) Demonstrating knowledge of
subject matter and student
development

The teacher’s working knowledge
of subject matter and student
development is inconsistently
evident, does not adequately
support students’ learning, or may
not be current.

The teacher’s working knowledge
of subject matter and basic
principles of student development
reflects a single perspective,
supports some students” learing,
and is usually current.

The teacher’s working knowledge
of subject matter and basic
principles of student development
incorporates different
perspectives, supports all’
students’ Jearning and is current.

The teacher’s working knowledge
of subject matter and individual
students’ development
incorporates a broad range of
perspectives, strongly supports all
students’ learning, and is current.

b} Organizing curriculum to
support student understanding
of subject matter

The curriculum is not organized
and it rarely demonstratcs
concepts, themes, and skills,
rarely values different
perspectives or rarely supports
students’ understanding of core
concepts.

The curriculum is loosely
organized, inconsistently
demonstrates concepts, themes,
and skills without revealing or
vatuing different perspectives,
and supports an understanding of
core concepts for some students.

The curriculum is organized and
sequenced, demonasirates
concepts, themes, and skills,
reveals and values different
perspectives, and supports an
understanding of core concepts
for ail students.

The cumriculum is organized and
sequenced and demonstrates
concepts, themes, and skills, and
the relationships between them. It
reveals and values a broad range
of perspectives, and is organized
to ensure that all students develop
a deep understanding of core
concepts.

¢} Interrelating ideas and
information within and across
subject matter areas

The teacher presents curriculum
without identifying or integrating
key concepts and information, or
does not relate content to previous
learning in order to support
students’ understanding.

The teacher identifies some key
concepts and information within
and across curriculum, and
attempts to relate content to
previous learning without
extending students’
understanding.

The teacher identifies and
integrates key concepts and
information within and across the
curriculum, relates content fo
students’ lives, and uses previous
learming to extend students’
understanding.

The teacher facilitates students as
they identify and integrate
concepts and information within
and across curriculum, relate
content to their lives and previous
fearning, and use this to extend
their understanding,

d} Developing student
understanding through
instructional strategies that are
appropriate to the subject
matter

Instructional strategies are not
appropriately matched to subject
matter content or concepts, and do
not encourage students to think
critically or to extend their
knowledge.

The {eacher may use a few
strategies to make the content
acecssible fo students, and may
encourage some students to think
critically or to extend their
knowledge.

The teacher uses appropriate
instructional strategics to make
content aceessible to students, to
encourage them to think critically,
and to extend their knowledge of
subject.

A repertoire of instructional
strategies is used to make content
accesgible to all students, to
challenge them to think criticalty,
and to deepen their knowledge of
and eathusiasm for subject matter,

e) Using materials, resources and
technologies to make subject
matter accessible to students

Instructional materials, resources,
and technologies are either not
used or used tnappropriately.
Materials do not accurately reflect
diverse perspectives.

Instructional materials, resources,
and technologies are used
infrequently to convey key
subject matter concepts.
Materials may reflect diverse
perspectives,

Instructional materials, resources,
and technologies support the
curriculum and promote students’
understanding of content and
concepts. Materials reflect
diverse perspectives,

m\n\
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A range of instructional materials, /1-2%

resources, and technologies are
integrated into the curriculum to

7-15-
22—zt

extend students” understanding of 3—£ ~

content and concepts. Materials
reflect diverse perspectives.

Teacher Goal(s)/Objecti ve(s):

Evaluator Comments: “
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Overall E&bm (U — Unsatisfactory

EVALUATION DESCRIPTORS:
PLANNING INSTRUCTION AND DESIGNING LEARNING EXPERIENCES FOR ALL STUDENTS

DE — Developing, P — Proficiegt, D — Distinguished)

STANDARD 4

QI

RATING

KEY ELEMENT

UNSATISFACTORY

N

- ___DEVELOPING

PROFICIENT

DISTINGUISHED

¥

a) Drawing on and valuing
students” backgrounds,

interests, and developmental
learning needs

Instructional plans do not match
nor reflect students® backgrounds,
experiences, interests, and
developmental needs, and do not
support students’ learning.

Instructional plans are partially
drawn from information about
students’ backgrounds,
experiences, interests, and
developmental needs to support
students’ lcarning.

Instructional plans reflect
students’ backgrounds,
experiences, interests, and
developmental needs to support
students’ learning.

Instructional plans build on
students” backgrounds,
experiences, interests, and
developmental needs to support
all students® learning,

N

b} Establishing and articulating

goals for acn_nng :
——
cﬁ\-ﬁn /
G ek AP
)

.\J\(

Instructionel goals are not
established nor address students’
language, experiences, and/or
home and school expectations.
Expectations for students are low.

Some instructional goals address
students’ language, expenence,
and/or home and school
expectations. Expectations for
students are inconsistent.

Short-term and long-term
instructional goals address
students’ language, experiences,
and/or home and school
expectations. Goals are
appropriately chalienging for
most students and represent
valuable learning. Expectations
for students are generally high.

47

Short-term and long-term /-.\Q\\b\i‘

instructional goals are setby

teacher and students, and integrate ..&u
students’ language, experience, v
and home and school

expectations. Goals are

appropriately chalienging for all -
students and represent valuable
learning. Expectations for
students are consistently high.

¢

¢) Developing and sefuencing
instructional activities and
materials for student learning

Instructional activities and
materials are not appropriate to
the students, or the instructional
goals do not engage students in
meaningful leaming. Activities
are not logically sequenced within
individual lessons and are rarcly
comprehensive in relation to the
subject matier to be taught and in
accordance with state and district
adopted academic content
standards for students.

Instructional activities and
materials are partially appropriate
to students and the leaming goals,
and engage some students in
meaningful leaming. Some
activities are logically sequenced
within individual lessons and are
inconsistently comprehensive in
relation to the subject matter to be
taught and in accordance with
state and district adopted
academic content standards for
students.

Instructional activities and
materials are appropriate to
students and the leaming goals,
make content and concepts
relevant, and engage most
students in meaningful learning.
Activittes are logically sequenced
within individual lessons and are
comprehensive in relation fo the
subject matter to be taught and in
accordance with state and district
adopted academic content
standards for students.

Instructional activities and
materials are differentiated to
reflect individual students’
interests and developmental
needs, and engage all students in
meaningful learning. Activities
support the leamning goals and are
logically sequenced to clarify
content atid concepts, establish
high expectations and relate to
state and district adopted
academic content standards for
students.

“2

1
Q\\?

d) Designing short-term and
long-term plans to foster

student learning

Individual lessons have little or no
relation to long-term plans, or a
unit plan has little recognizable
structure.

Long-term plans have a
recognizable structure, although
individual lessons are poorly
sequenced and only partially
helps students develop conceptual
understanding.

Long-term plans have a coherent
structure with learning activities
in individual lessons well-
sequenced to promote conceptual
understanding.

Long-term plans are highly
coherent. Leaming sequences are -

responsive to the needs of b\t.b\“

individual students and promofc u\w\ i
“understanding of complex Ei )
concepts. 7~

€} Modifying instructional plans
10 adjust for student needs

Instructional plans are not
modified, in spite of evidence that
modifications would improve
student learning.

Madifications to instructional
plens address only superficial
aspects of the lesson,

Instructional plans are modified
as needed to ephance student
learning based on formal and
informal assessment. %

e

Instructional plans are modified as
needed, based on formal and
informal assessment and students’
suggestions, to ensure deeper
conceptual understanding by al!
students.

Teacher Goal(s)/Objective(s):

Evaluator Comments:
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CERTIFICATED PERSONNEL EVALUATION
PERMANENT

Name lﬂ)ﬁaew /ZOAUL School b—gg&ﬁ M. S. School Year 2003-04
Assignment ZQ.TY _\ Science il Date 8-22-073
Overall Rating | P Ratings: D -  Distinguished: Exceeds CSTP Standards

P - Proficient: Meets CSTP Standards

N — Needs Improvement to Meet CSTP Standards

U -  Unsatisfactory: Does Not Meet CSTP Standards

The evaluation process begins with the selection of three Standards and goals wrj .@. meet those Standards.
» One Standard selected by the teacher (Standard __{__ ) Teacher’s Initia _ﬁbﬂ
=  One Standard selected by the evaluator (Standard _© ) Evaluator’s Initials
= One Standard selected jointly by the teacher and evaluator (Standard _{__ ) Tea Eher’s Initials ~___{ Evaluator’s Initials

This evaluation document is based on the California Standards for the Teaching Profession (CSTP).
= The evaluation includes a rating for each Element of the Standard and an overall rating for the Standard.
»  Giving a Distinguished rating requires the evaluator to provide written justification and evidence as to how the evaluatee exceeds the Key
Element or Standard.
= Ratings of Unsatisfactory or Needs Improvement require the evaluator to provide written evidence to support the rating.

Recommendation: (8§ Re-employ 3 Release

\J\cc(trﬁ S W P_r_ ._o.._ ﬁu%\@@? \\A&\A\ v\mw\mw

Evaluator mmmnﬁ:ﬂa U Date Employee Signature Datd
Qb rea i { mﬂﬂm.\..) My signature acknowledges that I have seen and discussed this
Evaluator’s Name (Printed) evaluation, but does not necessarily imply agreement with conclusions of

the evaluator,
Employee’s Comments; Attached Separate Page
Distribution: Personnel File, Evaluator, and Employee July 12, 2001



EVALUATION DESCRIPTORS:
ENGAGING AND SUPPORTING ALL STUDENTS IN LEARNING

STANDARD 1
Overall Rating (U — Unsatisfactory, N — Needs Improvement, P — Proficient, D — Distinguished)
RATING KEY ELEMENT UNSATISFACTORY NEEDS IMPROVEMENT PROFICIENT DISTINGUISHED
T a) Connecting students’ prior The teacher makes no connections | The teacher makes some The teacher makes substantial The teacher facilitates as students
knowledge, life experience, between the leaming goals and connections between the leaming | connections between the leaming | comnect and apply their prior
and interests with learning the students’ prior knowledge, life | goals and the students’ prior goals and the students’ prior knowledge, life experiences, and
goals experiences, and interests, The knowledge, life experiences, and | knowledge, life experiences, and | interests to new learning and the
teacher does not elicit student interests. The teacher elicits some | interests. The teacher elicitsand | achievement of leaming goals.
questions or comments during a questions from students duringa | uses students’ questions and The teacher builds on students’
lesson. lesson to monitor their comments during a lesson to questions and comments during
understanding. extend their understanding, lessons to modify instruction.
b) Using a variety of instructional | The teacher uses instructional The teacher uses a selection of The teacher uses a variety of The teacher makes skillful use of
du. strategies to respond to strategies, but they lack variety, instructional strategies that are instructional strategies that are a wide repertoire of instructional

students’ diverse needs

are poorly carried out, or are
inappropriate to the students or to

largely appropriate to the students
and the instructional goals, but

appropriate to the students and the
instructional goals. The teacher

strategies to engage all students in
leaming, making adjustments

autonomy, interaction, and
choice

student autonomy, interaclion, or
choice.

student autonomy, interaction,
and choice.

promote constructive interactions,
autonomy, and choice, and to

the instructional goals. No they may lack variety or may not | carries these strategies out while teaching to respond to
adjustments are made to respond | be responsive to students’ needs. | thoughtfully, making some students’ needs.
to students’ needs. adjustments to respond (o
students’ needs.
¢) Facilitating learning Leaming experiences are directed | Learning experiences are directed | Leaming experiences are Leaming experiences are
1 experiences that promote by the teacher, permitting no by the teacher and allow limited facilitated by the teacher to facilitated by the teacher and

students to promwte and support a
variety of constructive

subject matter meaningful

inquiry within or across subject
matter areas.

subject matter areas, but little
support is given to develop

in investigating and analyzing
subject matter concepts and

encourage and support student interactions, autonemy, and
involvement in learning. choice in the pursuit of significant
. learning,
d) Engaging students in problem | No learning opportunities are Some learning opportunities are Learning opportunities and Learning opportunities are
P solving, critical thinking, and | provided for students to engage in | provided for students to engage in | support are provided for students | provided that extend student
other activities that make problem solving, analysis, or problem solving within or across | to engage in problem solving and | thinking, and engage and support

all students in problem posing,
problem solving, inquiry, and

necessary skills, questions within or across subject | analysis of subject matter
matter areas. concepts and questions within or
across subject matter areas,

T ¢) Promoting self-directed, No opportunities are provided for | Students” learning is directed and | Students are supported in Students take initiative for their
reflective learning for alt students to initiate their own monitored by the teacher, and developing the skills needed to own learning, and reflect on, talk
students learning or to monitor their own some opportunities are provided | monitor their own learning during | about, and evaluate their own

work. for students to reflect on their activilies. Students reflect on and | work with peers.
work individually. talk about their own work with
peers.

Teacher Goal(sYObjective(s): To engage and support all students, differentiated instruction will

Evaluator Comments: Evidence of a variety of instructional strategies to support the diverse

accommodate the variety of different learning styles and levels. To reach leamers with a lower

needs of students has been observed, Warm-up activities, re-teach strategies, drill and practice

academic proficiency, a computer program, Accelerated Math, will remediate previously

is encouraged. Students are engaged and are monitored regularly for progress and achievement.

unmastered state standards in mathematics. For students that have preater academic success, an

Learning experiences are facilitated by the teacher to promete consiructive interactions, and

adapted program utilizing robotics will expand student understanding in math and science. autenomy.

Solving various problems using robots will provoke thoughiful and authentic solutions that will

translate imto success. Relevant information for parents will be facilitated by the intemet.
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EVALUATION DESCRIPTORS:
ASSESSING STUDENT LEARNING

STANDARD 5

Overall wm_._.mm (U - Unsatisfactory, N — Needs Improvement, P ~ Proficient, D — Distinguished)

RATING KEY ELEMENT UNSATISFACTORY NEEDS IMPROVEMENT PROFICIENT DISTINGUISHED
a) Establishing and Few or no learning goals are Learning goals are established to | Leaming goals are established in Learning goals are established by
.ﬁv communicating learning goals | established Learning goals are meet school and district relation to students’ needs and the | the ﬁmnwﬂ,“.méanﬂmu and mEHEBmu
for all students not revised or clearly expectations. Goals are curriculum; and goals meet are appropriate to students’ needs
comununicated to students or communicated to all students district and state expectations. and the curriculum; and goals
families. without revision. Goals are communicated to all meet district and state
students and their families and are | expectations. Goals are
revised as needed. communicated to all students and
families, and are revised as
needed.
b) Collecting and using multiple | The teacher uses no consistent The teacher uses one or two The teacher uses a variety of The teacher uses a variety of

sources of information to
assess student learning

sources of information to assess
student learning and/or uses
assessment strategies that are not

sources of information to assess
student learning and one or two
assessment strategies to under-

sources to collect information
about student learning. Several
appropriate assessment strategies

sources to collect information
about student leamning and a wide
range of appropriate assessment

appropriate to students’ learning. | stand student progress. are used to understand student strategies are used to understand
progress, student progress.
¢) Involving and guiding all The teacher does not encourage Student reflection is encouraged Student reflection and self- Ongoing student reflection and

achievement. Assessments are
not used to adjust instruction
while teaching.

student needs and achievement.
Assessments are occasionally
used to adjust insiruction while
teaching.

ﬂ students in assessing their own } students to reflect on or assess and guided by the teacher during | assessment are included in most self-assessment are integrated into
learning their own work some activities. Opportunities are | learning activities. The teacher the learning process. Students
provided for students to discuss models skills and assessment demonstrate assessment sirategies
work with peers. strategies to help students and discuss work with peers.
understand their own work and
discuss their work with peers.
d) Using the results of assessment | Information about student Information from & limited range | Information from a variety of Information from a variety of
ﬂ to guide instruction learning is inappropriate or not of assessments is used to plan assessments is used (o plan and ongoing assessments is used to
used by the teacher to plan, guide, | learning activities and may modify leaming activities, as well | plan and modify learning
or adjust instruction. support students® needs and as to meet class and individual activities, and to support class and

individual student needs and
achievement. Assessments are
used to adjust instruction while
teaching in response to student
needs.

e) Comumumnicating with students,
families, and other audiences
about student progress

The teacher provides some
information about student
learning to students, families, and
support personnel, but the
information is incomplete or
unclear.

The teacher provides information
about student leaming to students,
families, and support personnel to
promote understanding and
academic progress.

The teacher regularly exchanges
information about student
learning with students, families,
and support personnel in ways
that improve understanding and
encourage academic progress.

f) Progressing students toward
academic standards

Given extenuating circumstances
and using multiple measures,
students are not making academic
progress.

Given exlenuating circumstances
and using multiple measures,
students demonstrate limited
academic progress.

Given extenuating circumstances
and using multiple measures,
students demonstrate reasonable
academic progress.

Teacher Goal(syObjective(s): To assess student learning, JavaScript quizzes will supplement

Students participate with the
teacher to exchange information
about their learning with families
and support personnel in ways
that improve understanding and
encourage academic progress.

Evaluator Comments: Information is used for a variety of assessments. These assessinents are

traditional paper quizzes. Because the computer carries the burden of grading, students will have

used to plan and modify learning activities. Students are encouraged 1o reflect on their propress

additional opportunities to retake quizzes. By retaking quizzes, students have the prospect of

and are evaluated regularly.

raising their grade and being exposed to the material again. Practice makes perfect.
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EVALUATION DESCRIPTORS: DEVELOPING AS A PROFESSIONAL EDUCATOR

STANDARD 6

Overall Rating (U — Unsatisfactory, N — Needs Improvement, P — Proficient, D — Distinguished)

RATING KEY ELEMENT UNSATISFACTORY NEEDS IMPROVEMENT PROFICIENT DISTINGUISHED
a) Establishing professional goals | Professional goals are not Professional goals are established | Professional goals are developed | N/A
W and pursuing opportunities to | established to guide practice. The | with assistance. The teacher and the teacher pursues
grow professionally teacher rarely pursues Ppursues opportunities to acquire opportunities to acquire new
opportunities to develop new new knowledge and skills, but knowledge and skills, and
knowledge or skills, or to infrequently participates in the participates in the professional
participate in the professional professional community. community,
community. .
b) Working with communities to ] The teacher has limited The teacher understands the The teacher values students’ NfA
*U improve professional practice | knowledge of students’ importance of students’ communities and develops
communities or of how to access | comumunilies, but is not sure how | knowledge of them to benefit
them to provide learning to apply this to benefit students students and families, provide
experiences for students or to and families, provide experiences | some experiences to support
promote collaboration with the to support leaming, or promote students learning, and support
school. collaboration with the school. collaboration between school and
COMMUNItY.
¢) Working with families to The teacher may demonstrate The teacher respects some The teacher respects students® N/A
ﬂU improve professional practice | respect for students’ families or students’ families, initiates families, develops positive
their backgrounds, but has limited | communication and develops an communication and an under-
communication with families, and | understanding of their diverse standing of their diverse back-
is not sure how o provide backgrounds, and may provide grounds, and provides
opportunities for participation in some opportunities for familiesto ; opportunities for families to
the classroom or school participate in the classroom or participate in the classroom or
. community. school community. school community.
d) Working with colleagues to The teacher rarely converses with | The teacher engages in dialogue The teacher engages in dialogue N/A
dv improve professional practice | colleagues, rarely seeks out other | with some colleagues, secks out with colleagues, collaborates with
staff to meet student needs, and staft to help meet sudents’ needs, | staff to meet students’ needs and
rarely participates in school or and participates in some school- participates in school-wide
district events or learning wide events. events.
activities. .
e) Complying with district and Maintenance and submission of Does not always maintain and Consistently mamtains and N/A

school established rules,
regulations, policies and laws

tecords is inconsistent, untimety,
and/or incomplete. Professional
conduct and integrity is often not
demonstrated. Attendance is
irreguler and arrival is often late.
Necessary safety precautions for
students and self are not taken.
Interventions for student services
are inappropriate or inconsistent.

submit accurate and complete
records and reéports in a timely
manner. Professional conduct and
integrity is not always
demonstrated. Regular and
prowpt attendance is inconsistent.
Necessary safety precautions for
students and self, along with
appropiiate interventions for
student services, is minimal or
inconsistent.

promptly submits accurate and
complete records and reports.
Necessary precautions are taken
to protect students and self and is
regular and prompt in attendance,
Secks appropriate intervention
services for students and
demonstrates professional
conduct and integrity in the
classroom and school-related
functions.




RATING KEY ELEMENT UNSATISFACTORY NEEDS IMPROVEMENT PROFICIENT DISTINGUISHED
f) Reflecting on teaching practice | The teacher may reflect on The teacher reflects on some The teacher reflects on his orher | N/A
T and planning professional specific problems or areas of fesson and areas of concern in his | teaching practice in relation to
development concern in his or her teaching or her teaching practice, assesses | areas of concem and student
practice, but rarely uses reflection | growth in these areas with leaming, assesses growth over
to assess growth over time or to assistance, and may use reflection | time, and may use reflection to
plan professional development. to plan professional development. | plan professional development.
Teacher Goal(sYObjective(s): Collaboration with other teachers who share a vision of using Evaluator Comments: To complete this goal, Mr. Wood is involved with AVID training, and is

intemet technology to support learning and communicate with parents will help me develop asa | an attendee at the California League of Middle Schools Conference. He has also taken advantage

professional. Further development will include: 1. completion of CLAD certification; 2. a clear | of the state math conference held last fall. Mr. Wood also serves as Math Department Chair,

credential; 3. attending all workshop and professional meetings available; and 4. perhaps a attends curmiculum meetings at the disiict level and is available W give assistance and advice to
second graduate degres. administration and staff members when needed.




CERTIFICATED PERSONNEL EVALUATION

PERMANENT

Name: Travis Wood

School: Truman Middle School

School Year: 2005 - 2006 | Evaluator: Paul Pagano

Contract Status: Permanent

Assignment: Technology

Standard selected by the téacher: 4

Goal: Technology modules will involve critical thinking and open-ended activities that appeal to
different learning styles and promote self-directed reflective learning. A variety of instructional
strategies including direct-teaching, independent work, small-group facilitation, and whole-group
activities will engage all learners.

Standard selected by the gvaluator: 5

Evaluator’s Hammwmu
{

Goal: Utilize a variety of data such as teacher-made tests or quizzes, observations, district tests, and
California Standards Tests (CST's) to plan and modify learning activities. Information will be used
to identify appropriate interventions to ensure access to curriculum to foster student learning.
Edusoft, SAST and other sources of student data will be used during staff, grade and department
meetings.

evaluator: 2

Teacher’s Initial§ Ewaluator’s Injtial

Standard selected jointly by teacher and

(zoal: Students will follow classroom procedures that have been practiced and modeled since the
beginning of the year. Students will work in cooperative groups in technology modules to promote

social development and group responsibility. The classroom arrangement will be designed to easily
facitiliate transitions between independent and cooperative group learning. Supplemental materials,
including books and peripheral technology, will create an environment that engages all students.

(Attach separate page, if necessary)

The goals writt
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Teaching Profession

RATINGS: D-Distinguished: Exceeds Califormia Standards for the Teaching Profession
N-Needs Improvement: Needs improvement to meet California Standards for the Teaching Profession U-Unsatisfactory: Does not meet California Standards for the

P-Proficient: Meets California Standards for the Teaching Profession

This evaluation document is based on the California Standards for the Teaching Profession (CSTP).

o  The evaluation includes a rating for each Element of the Standard and an overall rating for the Standard.

o  Giving a Distinguished rating requires the evaluator to provide written justification and evidence as to how the employee exceeds the Key Element or Standard.
»  Rating of Unsatisfactory or Needs Improvement requires the evaluator to provide written evidence to support the rating.
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CREATING AND MAINTAINING EFFECTIVE ENVIRONMENTS FOR STUDENT LEARNING

EVALUATION DESCRIPTORS:

development and
group responsibility

development and self-esteem of
students. Does not foster and
maintain respect for diversity
and students sense of
responsibility for themselves
and others.

environment in which students
respect each other’s differences
most of the time and work together
moderately well. The teacher
provides limited oppertunities for
students to assume responsibility.

environment in which students
respect each other’s differences
and work independently and
collaboratively taking
responsibility for themselves and
their peers.

STANDARD 2
RATING KEY ELEMENT UNSATISFACTORY NEEDS IMPROVEMENT PROFICIENT DISTINGUISHED L
P a) Creating a physical The physical environment does | The physical environment is The arrangement of the physical The arrangement of the physical
environment that not support student learning. arranged for safety and environmeit ensures safety and environment ensures safety and
engages all students There are one or more safety accessibility, and it facilitates . moonm.ﬂ_u.m:@. Most studenis work moommm_,c:._g.m:a facilitates
hazards and materials are individual student engagement in well individually or together as constructive interaction and
difficult to access when earning, they participate in learning purposeful engagement for all
needed. activities. students in learning activities,
P b) Establishing a climate {| The classroom climate is A climate of fairness, caring, and A climate of fairness, caring, and Students ensure that a climate of
that promotes fairness | characterized by unfaimess or respect is established by the respect is maintained by the equity, caring, and respect is
and respect disrespect, cither between the teacher for most students, but few teacher, and students are maintained in the classroom, and
teacher and students or among | students take risks and the teacher | encouraged to take risks and be students take risks and are creative.
students. Students are does little to encourage them. For | creative. The pattern of teacher The pattern of teacher response to
unwilling to take risks. the most part, the pattern of response to inappropriate hehavior | inappropriate behavior is fair and
Teacher response to teacher response to inappropriate is fair and equitable. equitable.
inappropriate behavior is unfair | behavior is fair and equitable.
or inequitable.
D ¢) Promoting social Does not foster the social Foster and maintain an Foster and maintain an Students work independently and

collaboratively and maintain a
classroom community in which they
respect each other’s differences.
assume leadership, and are
responsible for themselves and their
peers.

D d) Establishing and
maintaining standards
for student behavior

No standards for behavior
appear to have been
established, or students are
confused about what standards
are expected.

Standards for behavior have been
established by the teacher, and the
teacher’s response to student

behavior is generally appropriate.

Standards for behavior are
established, are clear to all
students, and are maintained by the
teacher. The teacher’s response to
student behavior is appropriate.

Students and teacher develop
standards for behavior together, and
students are responsible for helping
each other maintain standards.

transitions are rough or
confusing, resulting in a loss of
instructional time.

activities. Transitions used to
move students into new activities
are generally effective,

students to engage successtully
with the content. Transitions are
smooth.

P e) Planning and Classroom procedures and Procedure and routines have been Procedures and routines work Students and teacher ensure that
implementing routines have not been established and work moderately smoothly with no loss of classroom procedures and routines
classroom procedures | established or are not being well with little loss of instructional | instructional time. operate seamlessly and efficiently.
and routines that enforced. time.
support student
learning .

D f) Using instructional Learning activities are often Instructional time is paced so that | Pacing of the lesson is appropriate | Pacing of the lesson is adjusted as
time effectively rushed or too long, and most students complete learning to the activities and enable all needed to ensure the engagement of

all students in learning activities.
Transitions are seamiess.

D  Overall Rating (U - Unsatisfactory, N — Needs Improvement, P — Proficient, D — Distinguished)

Evaluator Comments; See Comments Page 5

Evaluator Init

Distribubion;Origifial: Personnel File

Employee Initia

Copies: Evaluator and Employee

Revised: January 4, 2005
Page 2 of 5




PLANNING INSTRUCTION AND DESIGNING LEARNING EXPERIENCES FOR ALL STUDENTS

EVALUATION DESCRIPTORS:

STANDARD 4
RATING KEY ELEMENT UNSATISFACTORY NEEDS IMPROVEMENT PROFICIENT ﬁmmﬂmz ﬂcmm.m_wc

P a) Drawing on and valuing | Instructional plans do not match Instructional plans are partially Instructional plans reflect H:mz.:o:m:m_ plans build on
students’ backgrounds, nor reflect students’ backgrounds, | drawn from information about students’ backgrounds, mEn_Q.:m _umowm_.o:sn_m..
interests, and experiences, interests, and students” backgrounds, experiences, interests, and experiences, interests, and
developmental learning | developmental needs, and do not experiences, interests, and developmental needs to support anﬁ_onaﬂuﬁmm needs to support
needs support students’ learning, developmental needs to support students’ learning. all students’ feaming.

students’ learning.

4 P b) Establishing and Instructional goals are not Some instructional goals address | Short-term and long-term Short-term and long-term
articulating mﬂ.o&m for established nor .maa:umm students” students’ language, experience, instructional goals address instructional goals are set by
student leaming Ehm.cwmp experiences, and/or and/or home and school students’ language, experiences, teacher and students, and integrate

home E:.u school expectations. expectations. Expectations for and/or home and school students’ language, experience,
Expectations for students are low. | students are inconsistent. expectations. Goals are and heme and school
appropriately challenging for expectations. Goals are
maost students and represent appropriately challenging for all
valuable learning. Expectations | students and represent valuable
for students are generally high. learning. Expectations for
students are consistently high.

D ¢) Developing and Instructional activities and Instructional activities and Instructional activities and Instructional activities and
sequencing instructional | materials are not appropriate to materials are partially appropriate | materials are appropriate to materials are differentiated to
activities and materials the students, or the instructionat to students and the Jeamning goals, | students and the leamning goals, reflect individual students’
for student learning goals do not engage students in and engage some students in make content and concepts interests and developmental

meaningful learning. Activities meaningful learning. Some relevant, and engage most needs, and engage all students in
are not logically sequenced within ;| activities are logically sequenced students in meaningful learning,. meaningful learning. Activities
individual lessons and are rarely within individual lessons and are Activities are logically sequenced | support the learning goals and are
comprehensive in relation to the inconsistently comprehensive in within individual lessons and are | logically sequenced to clarify
subject matter to be taught and in | relation to the subject matter to be | comprehensive in relation to the content and concepts, establish
accordance with state and district | taught and in accordance with subject matter to be taught and in | high expectations and relate to
adopted academic content state and district adopted accordance with state and district | state and district adopted
standards for students. academic content standards for adopted academic content academic content standards for
students. standards for students. students.

P d) Designing short-term Individual fessons have little or no | Long-term plans have a Long-term plans have a coherent | Long-term plans are highly
and long-term plans to refation to long-term plans, ora recognizable structure, although structure with learning activities coherent. Leaming sequences are
foster student leaming unit plan has little recognizable individual lessens are poorly in individual lessons well- responsive to the needs of

structure. sequenced and only partially sequenced to promote conceptual | individual students and promote
helps students develep conceptual { understanding. understanding of complex
understanding. Concepts.

P e) Modifying instructional | Instructional plans are not Modifications to instructional Instructional plans are modified Instructional plans are modified as
plans to adjust for modified, in spite of evidence that | plans address only superficial as needed to enhance student needed, based on formal and
student nezds modifications would improve aspects of the lesson. learning based on forma! and informal assessment and students’

student learming. informa! assessment. suggestions, to ensure deeper
conceptual understanding by all
students.

P Overall Rating (U — Unsatisfactory, N — Needs Improvement, P — Proficient, D — Distinguished)

Evaluator Comments: See page 5
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EVALUATION DESCRIPTORS:
ASSESSING STUDENT LEARNING

STANDARD 5
RATING KEY ELEMENT UNSATISFACTORY. NEEDS IMPROVEMENT PROFICIENT . . me,:ZOCMwm.mU

P a) Establishing and Few or no learning goals are Learning goals are established to | Learning goals are established in | Learning goals are n&mgm:.na by the
communicating established. Learning goals are meet school and district relation to students” needs and the ﬁnmo:mﬂ.mﬂ:ao:ﬁ, and m.mBL_mm_ are
learning goals for all not revised or clearly expectations. Goals are curriculum; and goals meet appropriate to students’ nooam.m m:.a the
students communicated to students or communicated to all students district and state expectations. curricutum; and m.om_m meet district

families. without revision. Goals are communicated to all and state expectations. Goals are
students and their families and are | communicated to all students and
| revised as needed. families, and are revised as needed.

P b) Oo__momnm and using The teacher uses no consistent The teacher uses one or two The teacher uses a variety of The teacher uses a variety of sources
Hc:ﬁﬁ sources of sources of information to assess sources of information to assess sources to collect information to collect information about student
information to assess student learning and/or uses student learning and one or two about student learning. Several learning and a wide range of
student learning . assessment strategies that are not assessment strategies to under- appropriate assessment strategies | appropriate assessment strategies are

appropriate to students’ leamning, | stand student progress. are used to understand student used to understand student progress.
progress.

P ¢} Involving and guiding | The teacher does not encourage Student reflection is encouraged Student reflection and self- Ongoing student reflection and self-
all students in students to reflect on or assess and guided by the teacher during | assessment are included in most assessment are integrated into the
Pmmnm.mmnm their own their own work. some activities. Opportunities are | learning activities. The teacher learning process. Students
learning provided for students to discuss models skills and assessment demonstrate assessment strategies

work with peers. strategies to help students and discuss work with peers.
understand their own work and
discuss their work with peers.

P d} Using the results of Information about student Information from a limited range | Information from a variety of Information from a variety of
assessment to guide learning is inappropriate or not of assessments is used to plan assessments is used to plan and ongoing assessments is used to plan
instruction used by the teacher to plan, guide, | learning activities and may modify learning activities, as well | and modify leaming activities, and to

or adjust instruction. support studenis’ needs and as to meet class and individual support class and individual student
achievement. Assessments are student needs and achievement. needs and achievement. Assessments
not used to adjust instruction Assessments are occasionally are used to adjust instruction while
while teaching. used to adjust instruction while teaching in response to student needs.
teaching.

P ¢} Communicating with The teacher provides some The teacher provides information | The teacher regularly exchanges Students participate with the teacher
students, families, and | information about student about student learning to students, | informaticn about student to exchange information about their
other audiences about | learning to students, families, and | families, and support personnel to | learning with students, families, learning with families and support
student progress support personnel, but the promote understanding and and support personnel in ways personnel in ways that improve

information is incomplete or academic progress. that improve understanding and understanding and encourage
unclear. : encourage academic progress. academic progress.

P f) Progressing students Given extenuating circumstances | Given extenuating circumstances § Given extenuating circumstances w
foward academic and using multiple measures, and using multiple measures, and using multiple measures,

. standards students are not making academic | students demonstrate limited students demonstrate reasonable
progress. academic prograss. acadentic progress. &

P Overall Rating (U — Unsatisfactory, N — Needs Improvement, P — Proficient, I} — Distinguished)
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EVALUATOR COMMENTS IN SUPPORT OF A DISTINGUISHED RATING

Please note the Standard(s) and Key Element(s) and describe specific behavior.

2c-Promoting social development and group responsibility

Mr. Wood has created an academic environment which encourages students to work collaboratively and independently. It is not uncommon to see
students filming on campus, developing websites, posting responses via threaded discussions, or annotating assignments. These are but a few of the
many structures Mr. Wood has developed to encourage independent thinking. Students who are tech savvy take the initiative to help classmate’s
complete assignments with little direction.

2d- Establishing and maintaining standards for student behavior
Travis runs a very smooth “ship”. Students know what is expected of them as classroom policies and procedures have been thoroughly discussed.
Mr. Wood is an effective communicator as he acknowledges the strengths and weaknesses of his students in a positive, constructive manner. Travis

serves as the “buddy” disciplinarian for many teachers on campus. [t quite evident that his students command his respect, and request to be in his
classes.

2e- Using instructional time effectively

Mr. Wood embraces challenge head-on. He differentiates lessons to include all students, and maximizes student participation. Travis fastidiously

plans lessons prior to implementation to ensure that transitions between topics or activities are seamless. Travis monitors time effectively to
guarantee that students complete daily requirements.

4d- Developing and sequencing instructional activities and materials for student learning

As mentioned previously, Travis organizes instructional activities to engage all students. He prepares lessons to assist students in accessing content
standards through a variety of techniques including teacher-centered and student-centered activities. Travis is willing to work independently before
and after school with any student who expresses a desire to do so. | applaud Travis® willingness to work with administrators in organizing staff buy-
back days. He was instrumental in bringing Edusoft, In Touch and technology to life for many of his colieagues. Thanks for your diligent service!
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