CERTIFICATED PERSONNEL EVALUATION

PERMANENT

l Name: John Brunner
i

School: Truman Middle School

School Year: 2007-2008 | Evaluator: Tammy Stringer

| .
i Contract Status: Permanent

Assignment: Language Arts/AVID Teacher

| Standard selected by thg teacher: 6

Teacher’s Initials:

Goal: To develop as a professional eduator, I will work conscientiously with my LA colleagues
during PLC meetings to develop a standards-based program for our 7th grade LA students.

A~ 4

Standard selected by the evaluator: 2

Evaluator’s Initials: ﬂ

Goal: To establish and maintain student behavior, I will teach and implement the hierarchy of
behavior (anarchy, bullying, cooperation, democracy), and hold students accountable for behaving at
the cooperative level and encourage them to strive to reach the democratic level.

Standard selected jointly by teacher and
evaluator: 1

[cacher’s Iniuals:

“valuator’s Initials: \/4

Goal: To engage and support all students in learning, I will use a variety of instructional strategies
and resources to respond to studtents' diverse needs.

(Attach separate page, if necessary) N\,

Evaluator Signature: P ey
7

The goals written to Standards have been reviewed and agreed upon as of this date but may/be!

ontract.

Date: §L7/3 ;
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J(‘%J’?/,_,—-—Date./ 1257 Employee Signature:
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Teaching Profession

RATINGS: D-Distinguished: Exceeds California Standards for the Teaching Profession
N-Needs Improvement: Needs improvement to meet California Standards for the Teaching Profession U-Unsatisfactory: Does not meet California Standards for the

P-Proficient: Meets California Standards for the Teaching Profession

This evaluation document is based on the California Standards for the Teaching Profession (CSTP).

e  The evaluation includes a rating for each Element of the Standard and an overall rating for the Standard.

Giving a Distinguished rating requires the evaluator to provide written justification and evidence as to how the employee exceeds the Key Element or Standard.
Rating of Unsatisfactory or Needs Improvement requires the evaluator to provide written evidence to suppor], the rating.
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EVALUATION DESCRIPTORS:
ENGAGING AND SUPPORTING ALL STUDENTS IN LEARNING

STANDARD 1
RATING KEY ELEMENT UNSATISFACTORY NEEDS IMPROVEMENT PROFICIENT DISTINGUISHED

D a) Connecting students’ The teacher makes no connections | The teacher makes some The teacher makes substantial The teacher tacilitates as students
prior knowledge, lite between the learning goals and connections between the learning | connections between the leaming | connect and apply their prior
experience, and interests | the students” prior knowledge, lite | goals and the students” prior goals and the students’ prior knowledge, lite experiences, and
with learning goals experiences, and interests. The knowledge, life experiences, and knowledge, life experiences, and interests to new leaming and the

teacher does not elicit student interests. The teacher elicits some | interests. The teacher elicits and achievement of learning goals.

questions or comments during a questions from students during a uses students’ questions and The teacher builds on students’

lesson. lesson to monitor their comments during a lesson to questions and comments during
understanding. cxtend their understanding. lessons to modity instruction.

P ) Using a variety of The teacher uses instructional The teacher uses a selection of The teacher uses a variety of The tcacher makes skilltul use of
instructional strategies strategies, but they lack varniety, instructional strategies that are instructional strategies that are a wide repertoire of instructional
1o respond to students’ are poorly carried out, or are largely appropriate to the students | appropriate to the students and the | strategies to engage all students in
diverse neceds inappropriate to the students or to | and the instructional goals, but instructional goals. The teacher leamning, making adjustments

the instructional goals. No they may lack variety or may not | carries these strategies out while teaching to respond to
adjustments are made to respond be responsive to students’ needs. thoughtfully, making some students” needs.
to students’ needs. adjustments to respond to

students’ needs.

p ) Facilitating learning Learning experiences are directed | Learning experiences are directed | Learning experiences are Learning experiences are
expenences that by the teacher, permitting no by the teacher and allow iimited facilitated by the teacher to tacilitated by the teacher and
promote autonomy, student autonomy, interaction, or student autonomy, interaction, promote constructive interactions, | students to promote and support a
interaction, and choice choice. and choice. autonomy, and choice, and to variety of constructive

encourage and support student interactions, autonomy, and
involvement in learning. choice in the pursuit of significant
leamning.

p ) Engaging students in No learning opportunities are Some learning opportunities are Learning opportunities and Learning opportunitics are
problem solving, critical § provided for students to engage in | provided for students to engage in | support are provided for students | provided that extend student
thinking, and other problem solving, analysis, or problem solving within or across | to engage in problem solving and | thinking, and engage and support
activities that make inquiry within or across subject subject matter areas, but little in investigating and analyzing all students in problem posing,
subject mater matter areas. support is given to develop subject matter concepts and problem solving, inquiry. and
meaningtul necessary skills. questions within or across subject | analysis of subject matter

matter areas. concepts and questions within or
across subject matter arcas.

D ) Promoting self-directed, | No opportunities are provided for | Students’ learning is directed and | Students are supported in Students take initiative tor thetr
reflective learning for all § students to initiate their own monitored by the teacher, and developing the skills needed to own learning, and reflect on, talk
students learning or to monitor their own some opportunities are provided monitor their own learning during ! about, and evaluate their own

work. for students to retlect on their activities. Students reflect on and | work with peers.
work individually. talk about their own work with
peers.

P Overall Rating (U - Unsatisfactory, N — Needs Improvement, P — Proficient, D — Distinguished)

Evaluator Comments: You have an excellent relationship with your students,

. ’ 2
Evaluator ImnulL’J‘J'

Distribution: Original: Personnel File
Copies: Evaluator and Employee

Employce initials:

From visiting your room inany times in the year, it is clear that you hold your students responsible for their own fearming,

Revised: July 1, 2006
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EVALUATION DESCRIPTORS:
CREATING AND MAINTAINING EFFECTIVE ENVIRONMENTS FOR STUDENT LEARNING

STANDARD 2
| RATING KEY ELEMENT UNSATISFACTORY NEEDS IMPROVEMENT PROFICIENT DISTINGUISH EQ

D a) Creating a physical The physical environment does | The physical environment is The arrangement of the physical The arrangement of the physical
environment that not support student teaming. arranged for safety and environment ensures safety and environment ensures safety and
engages all students There are one or more safety accessibility, and it facilitates accessibility. Most students work | accessibility, and facilitates

hazards and materials are individual student engagement in well individually or together as constructive interaction and
difficult to access when leaming. they participate in learning purposcful engagement for all
needed. activities. students in lcamming activitics.

P b) Establishing a climate | The classroom climate is A climate of faimess, caring, and A climate of fairness, canng, and Students ensure that a climgtc of
that promotes fairness | characterized by unfairness or respect is established by the respect is maintained by the equity, caring, and respect is
and respect disrespect, either between the teacher for most students, but few teacher, and students are maintained in the classroom, anq

teacher and students or among | students take risks and the teacher | encouraged to take risks and be students take risks and are creative.
students. Students are does little to encourage them. For | creative. The pattern of teacher The pattern of teacher response to
unwilling to take risks. the most part, the pattern of response to inappropriate behavior | inappropriate behavior is fair and
Teacher response to teacher response to inappropriate is fair and equitable. equitable.

inappropriate behavior is unfair | behavior is fair and equitable.

or inequitable.

D ¢) Promoting social Does not foster the social Foster and maintain an Foster and maintain an Students work independently and
development and development and self-esteem of | environment in which students environment in which students collaboratively and maintain a
group responsibility students. Does not foster and respect each other’s differences respect each other’s differences classroom community in which they

maintain respect for diversity most of the time and work together | and work independently and respect each other’s difterences,
and students sense of moderately well. The teacher collaboratively taking assume leadership, and are
responsibility for themselves provides limited opportunities for responsibility for themselves and responsible for themselves and their
and others. students to assume responsibility. their peers. peers.

P d) Establishing and No standards for behavior Standards for behavior have been Standards for behavior are Students and teacher develop
maintaining standards { appear to have been established by the teacher, and the | established, are clear 10 all standards for behavior together, and
for student behavior established, or students are teacher’s response to student students, and are maintained by the | students are responsible for helping

confused about what standards | behavior is generally appropriate. teacher. The teacher’s response to | cach other maintain standards.
are expected. student behavior is appropriate.

P ¢) Planning and Classroom procedures and Procedure and routines have been Procedures and routines work Students and tcacher ensure that
implementing routines have not been established and work moderately smoothly with no loss of classroom procedures and routines
classroom procedures [ established or are not being well with little loss of instructional | instructional time. operate seamlessly and ctticiently.
and routines that enforced. time.
support student
lcarming

P ) Using instructional Learning activities are often Instructional time is paced so that Pacing of the lesson is appropriate | Pacing of the lesson is adjusted as
time effectively rushed or too long, and most students complete learning to the activities and enable all needed to ensure the engagement of

transitions are rough or activities. Transitions used to students to engage successfully all students in learning activities.
confusing, resulting in a loss of | move students into new activities with the content. Transitions are Transitions are seamless. )
instructional time. are generally effective. smooth.

P Overall Rating (U - Unsatisfactory, N — Needs Improvement, P — Proficient, D -~ Distinguished)

Evaluator Comments: Y

‘ou room s organized for leamin,

. Dail

Evaluator lnitialj\‘:\_j: ] Employee Initials:

Distribution: Original: Personnel File

Copies: Evaluator and Emplovee

students enter a safe environment where they will be treated fairly.

Revised: July [. 2006
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EVALUATION DESCRIPTORS:
DEVELOPING AS A PROFESSIONAL EDUCATOR

STANDARD 6
RATING KEY ELEMENT UNSATISFACTORY NEEDS IMPROVEMENT PROFICIENT DISTINGUISHED |

P a) Establishing Professional goals are not established to Professional goals are established with Professional goals are developed and N‘A
professional goals guide practice. The teacher rarely pursues | assistance. The teacher pursues the teacher pursues opportunities to
and pursuing opportunities to develop new knowledge or | opportunities to acquire new knowledge acquire new knowledge and skills, and
opportunitics to grow | skills, or to participate in the professional and skills, but infrequently participates in participates in the professional
professionally community. the protessional community. community.

P b) Working with The teacher has limited knowledge of The teacher understands the importance of | The teacher values students N/A
communities to students’ communities or of how to access | students’ communities, but is not sure how | communities and develops knowledge
improve professional | them to provide learning experiences for to apply this to benefit students and of them to benefit students and tamilies,
practice students or to promote collaboration with families, provide experiences to support provide some experiences to support

the school. learning, or promote collaboration with the | students leamming, and support
school. collaboration between school and
community.

P ¢) Working with The teacher may demonstrate respect for The teacher respects some students’ The teacher respects students” families, | N/A
tamilies to improve students’ families or their backgrounds, but | families, initiates communication and develops positive communication and
professional practice | has limited communication with families, develops an understanding of their diverse | an under-standing of their diverse back-

and is not sure how to provide backgrounds, and may provide some grounds, and provides opportunities for
opportunities for participation in the opportunities for families to participate in families to participate in the classroom
classroom or school community. the classroom or school community. or school community.

P d) Working with The teacher rarely converses with The teacher engages in dialogue with some | The teacher engages in dialogue with N/A
colleagues to improve ] colleagues, rarely seeks out other staff to colleagues, seeks out staff to help meet colleagues, collaborates with staft to
professional practice | meet student needs, and rarely participates | students’ needs, and participates in some meet students’ needs and participates in

in school or district events or leamning school-wide events, school-wide events.
activities.

P ¢) Complying with Maintenance and submission of records is Does not always maintain and submit Consistently maintains and promptly N/A
district and school inconsistent, untimely, and/or incomplete. accurate and complete records and reports | submits accurate and complete records
established rules, Professional conduct and integrity is often | in a timely manner. Professional conduct and reports. Necessary precautions are
regulations, policies not demonstrated. Attendance is irregular | and integrity is not always demonstrated. taken to protect students and selt and is
and laws and arrival is often late. Necessary safety Regular and prompt attendance is regular and prompt in attendance. Secks

precautions for students and self are not inconsistent. Necessary safety precautions | appropriate intervention services for

taken. Interventions for student services for students and self, along with students and demonstrates professional

are inappropriate or inconsistent. appropriate interventions for student conduct and integrity in the classroom
services, is minimal or inconsistent. and school-related functions.

P ) Reflecting on The teacher may retlect on specific The teacher reflects on some lesson and The teacher reflects on his or her N/A
teaching practice and | problems or areas of concern in his or her areas of concern in his or her teaching teaching practice in relation to arcas of
planning professional [ teaching practice, but rarely uses reflection | practice, assesses growth in these areas concern and student learning, assesses
development to assess growth over time or to plan with assistance, and may use reflection to growth over time, and may usc¢

professional development. plan professional development. retlection to plan professional
development.

P Overall Rating (U - Unsatisfactory, N - Needs Improvement, P — Proficient, D — Distinguished)

Evaluator Comments: You are truly an asset 1o the Lanpuage Arts Department. With your curriculum knowledge, you have made many contributions, such as developing common assessments to benefit all students.

1)
Evaluator Ininals: _#

Distribution: Original: Personnel File

Employce Initials:

Copies: Evaluator and Employce

Revised: July 1, 2006
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CERTIFICATED PERSONNEL EVALUATION

PERMANENT

Name: John Brunner

School: Truman Middle School Evaluator: Tammy Stringer

‘ichool Year: 2005 - 2006

LContract Status: Permanent

{ Assignment: Teacher

Standard selected hythe'teacher: 1

Teacher’s Initials:

—

Goal: Engaging and Supporting All Students In Learning

I will engage and support students using a variety of instructional strategies, such as, whole class instruction,
small group instruction, and peer learning groups of different configurations. In addition, students will learn
through different modalities (eg. visual and kinesthetic), and each day engage in reading, writing, speaking,
and listening.

Standard selected by the evaluator: §

A

I
i
| Evaluator’s Initials: ~~

Goal: Assessing Student Learning

Utilize a variety of data such as teacher-made tests or quizzes, observations, district tests, and California
Standards Tests (CST's) to plan and modify learning activities. Information will be used to identify appropriate
interventions to ensure access to curriculum to foster student learning. Edusoft, SASI and other sources of
student data will be used during staff, grade and department meetings.

Standard sele
evaluator: 6

Teacher's Initials:

jf)’l)ntly by teacher and

//7 1
/Evaluator’s lnitials:, / ~2.

Goal: Developing As A Professional Educator

I will attend AVID Conferences, and implement nexv AVI nategies info my class instruction. Furthermore, I
will assist the AVID Coordinator in developing a schoo i(y\VlDyjzz;am. [‘ :

The goals writfe}f to Standards have been reviewed and agreefi upon as of this date but may be

. oy j/ﬁf, S s )
Evaluator Signature: - 47 zslz ,'~7§_7__~Date:f J/6) Employee Signature: /
>

)

/

T

ified per Article 9 of the Pontract.' -
. | S
] .| Date: %% |
. | :

7

. 7

N~ ’

RATINGS: D-Distinguished: Exceeds California Standards for the Teaching Profession

P-Proficient: Meets California Standards for the Teaching Profession

N-Needs Improvement: Needs improvement to meet California Standards for the Teaching Profession U-Unsatisfactory: Does not meet California Standards for the

. Teaching Profession

This evaluation document is based on the California Standards for the Teaching Profession (CSTP).

»  The evaluation includes a rating for each Element of the Standard and an overall rating for the Standard.

» Giving a Distinguished rating requires the evaluator to provide written justification and evidence as to how the employee exceeds the Key Element or Standard.
»  Rating of Unsatisfactory or Needs Improvement requires the evaluator to provide written evidence to support the rating.

[FOVERALL RATING: _ ¥ ofiaait Recommendation: H¢ -cmploy

Vaaw/d ———

Date:, 3 |40 g
Employee?s Comments: Attach Separate Page

Evaluator Signature: “j@(/u,ww_( Mb}fj’/

Employee Signature: ZMLj\/\ -
) Ny v

Date: 30 ‘

My signature ‘acknowledges that I have seen and discussed this evaluation but does not

necessarily imply agreement with the conclusions of the evaluator.

Distribution: Original: Personnel File
Copies: Evaluator and Emplovee

Revised: January 4. 2005
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EVALUATION DESCRIPTORS:
ENGAGING AND SUPPORTING ALL STUDENTS IN LEARNING

STANDARD 1

RATING

KEY ELEMENT

UNSATISFACTORY

NEEDS IMPROVEMENT

PROFICIENT

DISTINGUISHED \

D a) Connecting students’
prior knowledge, life
experience. and interests
with learning goals

The teacher makes no connections
between the learning goals and
the students’ prior knowledge, life
experiences, and interests. The
teacher does not elicit student
questions or comments during a
lesson.

The teacher makes some
connections between the leaming
goals and the students’ prior
knowledge, life experiences, and
interests. The teacher elicits some
questions from students during a
lesson to monitor their
understanding.

The teacher makes substantial
connections between the learning
goals and the students” prior
knowledge, life experiences, and
interests. The teacher elicits and
uses students™ questions and
comments during a lesson to
extend their understanding.

The teacher facilitates as students
connect and apply their prior
knowledge, life experiences. and
interests 1o new learning and the
achievemnent of learning goals.
The teacher builds on students’
questions and comments during
lessons to modify instruction.

P b) Using a variety of
instructional strategies
to respond to students’
diverse needs

The teacher uses instructional
strategies, but they lack variety,
are poorly carried out, or are
inappropriate to the students or to
the instructional goals. No
adjustments are made to respond
to students’ needs.

The teacher uses a selection of
instructional strategies that are
largely appropriate to the students
and the instructional goals, but -
they may lack variety or may not
be responsive to students’ needs.

The teacher uses a variety of
instructional strategies that are
appropriate to the students and the
instructional goals. The teacher
carries these strategies out
thoughtfully, making some
adjustments to respond to
students’ needs.

The teacher makes skillful use of
a wide repertoire of instructional
strategies to engage all students in
learning, making adjustments
while teaching to respond to
students’ needs.

P c) Facilitating learning
experiences that
promote autonomy,
interaction, and choice

Learning experiences are directed
by the teacher, permitting no
student autonomy, interaction, or
choice.

Learning experiences are directed
by the teacher and allow limited
student autonomy, interaction,
and choice.

Leaming experiences are
facilitated by the teacher to
promote constructive interactions,
autonomy, and choice, and to
encourage and support student
involvement in learning.

Learning experiences are |
facilitated by the teacher and
students to promote and support a
variety of constructive
interactions, autonomy, and
choice in the pursuit of significant

P d) Engaging students in
problem solving, critical
thinking, and other
activities that make
subject matter

No learning opportunities are
provided for students to engage in
problem solving, analysis, or
inquiry within or across subject
matter areas.

Some learning opportunities are
provided for students to engage in
problem solving within or across
subject matter areas, but little
support is given to develop

Learning opportunities and
support are provided for students
to engage in problem solving and
in investigating and analyzing
subject matter concepts and

learning.

Learning opportunities are j
provided that extend student
thinking, and engage and support
all students in problem posing,
problem solving, inquiry, and

meaningful necessary skills. questions within or across subject | analysis of subject matter
matter areas. concepts and questions within or
across subject matter areas.
P e} Promoting self-directed, | No opportunities are provided for | Students’ learning is directed and | Students are supported in Students take initiative for their
reflective learning for all § students to initiate their own monitored by the teacher, and developing the skills needed to own learning, and reflect on, talk
students learning or to monitor their own some opportunities are provided monitor their own learning during | about, and evaluate their own

work.

for students to reflect on their
work individually.

activities. Students reflect on and
talk about their own work with
PEETS.

work with peers.

P Overall Rating (U - Unsatisfactory, N — Needs Improvement, P — Proficient, D — Distinguished)

Evaluator Comments:

7d g
1
Evaluator Initials”~". & J+ Employee Initials: 7Y} |

Distribution: Original: Personnel File

Revised: January 4, 2005
Copies: Evaluator and Employee

Page 2 of 5



EVALUATION DESCRIPTORS:
ASSESSING STUDENT LEARNING

STANDARD 5

RATING KEY ELEMENT

UNSATISFACTORY

NEEDS IMPROVEMENT

PROFICIENT

DISTINGUISHED

P a) Establishing and
communicating
learning goals for all
students

Few or no learning goals are
established. Leamning goals are
not revised or clearly
communicated to students or
families.

Learning goals are established to
meet school and district
expectations. Goals are
communicated to all students
without revision.

Learning goals are established in
relation to students” needs and the
curriculum, and goals meet
district and state expectations.
Goals are communicated to all
students and their families and are

revised as needed.

Learning goals are established by the
teacher, students. and families, are
appropriate to students’ needs and the
curriculum; and goals meet district
and state expectations. Goals are
communicated to all students and

families, and are revised as needed.

Collecting and using
multiple sources of
information to assess
student learning

The teacher uses no consistent
sources of information to assess
student learning and/or uses
assessment strategies that are not
appropriate to students’ learning.

The teacher uses one or two
sources of information to assess
student learning and one or two
assessment strategies to under-
stand student progress.

The teacher uses a variety of
sources to collect information
about student learning. Several
appropriate assessment strategies
are used to understand student
progress.

The teacher uses a variety of sources
to collect information about student
learning and a wide range of
appropriate assessment strategies are
used to understand student progress.

Involving and guiding
all students in
assessing their own
learning

The teacher does not encourage
students to reflect on or assess
their own work.

Student reflection is encouraged
and guided by the teacher during
some activities. Opportunities are
provided for students to discuss
work with peers.

Student reflection and self-
assessment are included in most
learning activities. The teacher
models skills and assessment
strategies to help students
understand their own work and
discuss their work with peers.

Ongoing student reflection and self-
assessment are integrated into the
learning process. Students
demonstrate assessment strategies
and discuss work with peers.

Using the results of
assessment to guide
instruction

Information about student
learning is inappropriate or not
used by the teacher to plan, guide,
or adjust instruction.

Information from a limited range
of assessments is used to plan
learning activities and may
support students’ needs and
achievement. Assessments are
not used to adjust instruction
while teaching.

Information from a variety of
assessments is used to plan and
modify leamning activities, as well
as to meet class and individual
student needs and achievement.
Assessments are occasionally
used to adjust instruction while
teaching.

Information from a variety of
ongoing assessments is used to plan
and modify learning activities. and to
support class and individual student
needs and achievement. Assessments
are used to adjust instruction while
teaching in response to student needs.

P €) Communicating with The teacher provides some The teacher provides information | The teacher regularly exchanges Students participate with the teacher
students, families, and | information about student about student learning to students, | information about student to exchange information about their
other audiences about learning to students, families, and | families, and support personnel to | leaning with students, families, leaming with families and support
student progress support personnel, but the promote understanding and and support personnel in ways personnel in ways that improve

information is incomplete or academic progress. that improve understanding and understanding and encourage

L unclear. encourage academic progress. academic progress.

P f) Progressing students Given extenuating circumstances | Given extenuating circumstances | Given extenuating circumstances

toward academic
standards

and using multiple measures,
students are not making academic
progress.

and using multiple measures,
students demonstrate limited
academic progress.

and using multiple measures,
students demonstrate reasonable
academic progress.

P Overall Rating (U - Unsatisfactory, N — Needs Improvement, P - Proficient, D — Distinguished)

Evaluator Comments:

Evaluator lnitials."J ‘g ; Employee Initials:

Distritution: Original: Personnel File
Copies: Evaluator and Employee

Y

J

Revised: January 4. 2005
Page 3 of 5




EVALUATION DESCRIPTORS:
DEVELOPING AS A PROFESSIONAL EDUCATOR

STANDARD 6
RATING KEY ELEMENT UNSATISFACTORY NEEDS IMPROVEMENT PROFICIENT DlSTlNGUlSHED;g‘
; P a) Establishing Professional goals are not established to | Professional goals are established with Professional goals are dcvclopied and N/A
professional goals | guide practice. The teacher rarely assistance. The teacher pursues the teacher pursues opponunings to
and pursuing pursues opportunities to develop new opportunities 1o acquire new knowledge acquire new knowledge and slfllls.
i opportunities to knowledge or skills, or to participate in | and skills, but infrequently participates in and parti_cipates in the professional
} grow the professional community. the professional community. community. !
' professionally :
P b) Working with The teacher has limited knowledge of The teacher understands the importance of | The teacher values students’ N/A |
! communities to students’ communities or of how to students’ communities, but is not sure how | communities and develops knowledge
improve access them to provide learning to apply this to benefit students and of them to benefit students and
professional experiences for students or to promote families, provide experiences to support families, provide some experiences to
‘ practice collaboration with the school. learning, or promote collaboration with the | support students leaming. and support
i school. collaboration between school and
community.
P ¢) Working with The teacher may demonstrate respect The teacher respects some students’ The teacher respects students’ N/A
families to for students’ families or their families, initiates communication and families. develops positive
improve backgrounds, but has limited develops an understanding of their diverse | communication and an under-standing
professional communication with families, and is not | backgrounds, and may provide some of their diverse back-grounds, and
practice sure how to provide opportunities for opportunities for families to participate in provides opportunities for families to
participation in the classroom or school | the ctassroom or school community. participate in the classroom or school
community. community.
P d) Working with The teacher rarely converses with The teacher engages in dialogue with some | The teacher engages in dialogue with N/A
colleagues to colleagues, rarely seeks out other staff colleagues, seeks out staff to help meet colleagues, collaborates with staff to
improve to meet student needs, and rarely students’ needs, and participates in some meet students’ needs and participates
professional participates in school or district events school-wide events. in school-wide events.
_practice or learning activities.
| P e) Complying with Maintenance and submission of records | Does not always maintain and submit Consistently maintains and promptly N/A o
district and school | is inconsistent, untimely, and/or accurate and complete records and reports submits accurate and complete
‘ established rules, incomplete. Professional conduct and in a timely manner. Professional conduct records and reports. Necessary
regulations, integrity is often not demonstrated. and integrity is not always demonstrated. precautions are taken to protect
policies and laws Attendance is irregular and arrival is Regular and prompt attendance is students and self and is regufar and
often late. Necessary safety precautions | inconsistent. Necessary safety precautions | prompt in attendance. Seeks
for students and self are not taken. for students and self, along with appropriate intervention services for
Interventions for student services are appropriate interventions for student students and demonstrates
inappropriate or inconsistent. services, is minimal or inconsistent. professional conduct and integrity in
the classroom and school-related
functions.
P Reflecting on The teacher may reflect on specific The teacher reflects on some lesson and The teacher reflects on his or her N/A

teaching practice
and planning
professional
development

problems or areas of concern in his or
her teaching practice, but rarely uses
reflection to assess growth over time or
to plan professional development.

areas of concern in his or her teaching
practice, assesses growth in these areas
with assistance, and may use reflection to
plan professional development.

L

teaching practice in relation to areas
of concern and student learning,
assesses growth over time, and may
use reflection to plan professional

development.

P Overall Rating (U - Unsatisfﬁ:tony, N — Needs Improvement, P — Proficient, D — Distinguished)

Evaluatof?m ts:
Evaluator Initials™_/. ﬁc(

Copies: Evaluator and Employee J

Ny,

Employee Initials: a .

Distritution: Original: Personnel File

i

Revised: January 4, 2005
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EVALUATOR COMMENTS IN SUPPORT OF A DISTINGUISHED RATING -

Please note the Standard(s) and Key Element(s) and describe specific behavior.

Standard 1c - It is evident that your students were well-prepared to conduct a Socratic discussion. Once the discussion began, the assigned students
took over to give their groups' input. As students gave input, they related the short story to their life experiences. In addition, students asked their
peers probing questions, which helped to increase learning. You facilitated the verbal exchanges between students, and only interferred to encourage
more thinking. You are to be commended for your effort in preparing your students to use Socartic discussion effectively, on a weekly basis.

Evalua-or Initials: '\/ <, Employee Initials: :

Distribution: Original: Personnel File o Revised: Januarv 4. 2005
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CERTIFICATED PERSONNEL EVALUATION

PERMANENT

Name JZ)L\V\ %ruv\ner School A[W\aw a M-S, School Year 200 3‘04
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Overall Rating | P Ratings: D ' —  Distinguished: Exceeds CSTP Standards
P - Proficient: Meets CSTP Standards
N - Needs Improvement to Meet CSTP Standards
U - Unsatisfactory: Does Not Meet CSTP Standards

The evaluation process begins with the selection of three Standards and goals written hose Standards.

* One Standard selected by the teacher (Standard __! ) Teacher’s Initials

*  One Standard selected by the evaluator (Standard _S ) Evaluator’s Initials

* One Standard selected jointly by the teacher and evaluator (Standard A ) Teaclr’s Initials / Evaluator’s Initials _C_ * s
This evaluation document is based on the California Standards for the Teaching Profession (CSTP).

* The evaluation includes a rating for each Element of the Standard and an overall rating for the Standard.

* Giving a Distinguished rating requires the evaluator to provide written justification and evidence as to how the evaluatee exceeds the Key

Element or Standard.
» Ratings of Unsatisfactory or Needs Improvement require the evaluator to provide written evidence to support the rating.

Recommendation: &f’ Re-employ [ Release

Clnas /\ﬂ 8/Ll/03

Evaluator Signature Date Date
C arcnll A. ‘6"‘63’\/\ My signature acknowledges that I have seen and discussed this
Evaluator’s Name (Printed) evaluation, but does not necessanly imply agreement with conclusions of

the evaluator.

- Employee’s Comments: Attached Separate Page
Distribution: Personnel File, Evaluator, and Employee July 12, 2001



EVALUATION DESCRIPTORS:
ENGAGING AND SUPPORTING ALL STUDENTS IN LEARNING

STANDARD 1

Overall Ratjng (U — Unsatisfactory, N — Needs Improvement, P — Proficient, D — Distinguished)

RATING KEY ELEMENT UNSATISFACTORY NEEDS IMPROVEMENT PROFICIENT DISTINGUISHED
? a) Connecting students’ prior The teacher makes no connections | The teacher makes some The teacher makes substantial The teacher facilitates as students
knowledge, life experience, between the learning goals and connections between the learning | connections between the learning | connect and apply their prior
and interests with learning the students’ prior knowledge, life | goals and the students’ prior goals and the students’ prior knowledge; life experiences, and
goals experiences, and interests. The knowledge, life experiences, and | knowledge, life experiences, and | interests to new learning and the

teacher does not elicit student

interests. The teacher elicits some

interests. The teacher elicits and

achievement of learning goals.

inappropriate to the students or to

and the instructional goals, but

instructional goals. The teacher

questions or comments during a questions from students during a | uses students’ questions and The teacher builds on students’
lesson. lesson to monitor their comments during a lesson to questions and comments during
' understanding. extend their understanding. lessons to modify instruction.
? b) Using a variety of instructional | The teacher uses instructional The teacher uses a selection of The teacher uses a variety of The teacher makes skillful use of
strategies to respond to strategies, but they lack variety, instructional strategies that ace instructional strategies that are a wide repertoire of instructional
students’ diverse needs are poorly carried out, or are largely appropriate to the students | appropriate to the students and the | strategies to engage all students in

learning, making adjustments

peers.

the instructional goals. No they may lack variety or may not | carries these strategies out while teaching to respond to
adjustments are made to respond | be responsive to students’ needs. | thoughtfully, making some students’ needs.
to students’ needs. adjustments to respond to
students’ needs.
¢) Facilitating learning Learning experiences are directed | Learning experiences are directed | Learning experiences are Learning experiences are

? experiences that promote by the teacher, permitting no by the teacher and allow limited facilitated by the teacher to facilitated by the teacher and
autonomy, interaction, and student autonomy, interaction, or | student autonomy, interaction, promote constructive interactions, | students to promote and support a
choice choice. and choice. autonomy, and choice, and to variety of constructive

. encourage and support student interactions, autonomy, and
involvement in learning, choice in the pursuit of significant
learning.
d) Engaging students in problem | No leaming opportunities are Some learning opportunities are Learning opportunities and Learning opportunities are

? solving, critical thinking, and | provided for students to engage in | provided for students to engage in | support are provided for students | provided that extend student
other activities that make problem solving, analysis, or problem solving within or across | to engage in problem solving and | thinking, and engage and support
subject matter meaningful inquiry within or across subject subject matter areas, but little in investigating and analyzing all students in problem posing,

matter areas. support is given to develop subject matter concepts and problem solving, inquiry, and
necessary skills. questions within or across subject | analysis of subject matter
matter areas. concepts and questions within or
across subject matter areas.

? ¢) Promoting self-directed, No opportunities are provided for | Students’ learning is directed and | Students are supported in Students take initiative for their
reflective learning for all students to initiate their own monitored by the teacher, and developing the skills needed to own learning, and reflect on, talk
students learning or to monitor their own some opportunities are provided monitor their own leaming during | about, and evaluate their own

work. for students to reflect on their activities. Studentsreflect on and | work with peers.
work individually. tatk about their own work with

Teacher Goal(sYObjective(s): I intend to work with the RSP Teacher to ensure that I am meeting

Evaluator Comments: Evidence has been noted of articulation between classroom teacher and

IEP goals for each special education student.

support instructional staff. Students are supported in the development of skills needed to monitor

their own learning during activities. They regularly talk about given topics in their cooperative

groups or with a partner.




EVALUATION DESCRIPTORS:
ASSESSING STUDENT LEARNING

STANDARD 5
? Overall Rating (U — Unsatisfactory, N ~ Needs Improvement, P — Proficient, D — Distinguished)
RATING KEY ELEMENT UNSATISFACTORY NEEDS IMPROVEMENT PROFICIENT DISTINGUISHED
P a) Establishing and Few or no leaming goals are Learning goals are established to | Learning goals are established in | Learning goals are established by
communicating learming goals | established. Learning goals are meet school and district relation to students® needs and the | the teacher, students, and families,
for all students not revised or clearly expectations. Goals are curriculum; and goals meet are appropriate to students’ needs
communicated to students or communicated to all students district and state expectations. and the curriculum; and goals
families. without revision. Goals are communicated to all meet district and state
students and their families and are | expectations. Goals are

revised as needed.

communicated to all students and
families, and are revised as
needed.

b) Collecting and using multiple
sources of information to

The teacher uses no consistent
sources of information to assess

The teacher uses one or two
sources of information to assess

The teacher uses a variety of
sources to collect information

The teacher uses a variety of
sources to collect information

assess student learning student learning and/or uses student learning and one or two about student learning. Several about student learning and a wide
assessment strategies that arenot | assessment strategies to under- appropriate assessment strategies | range of appropriate assessment
appropriate to students’ leamning. stand student progress. are used to understand student strategies are used to understand
progress. student progress.
¢) Involving and guiding all The teacher does not encourage Student reflection is encouraged Student reflection and self- Ongoing student reflection and
| students in assessing their own | students to reflect on or assess and guided by the teacher during | assessment are included in most self-assessment are integrated into
leaming their own work. some activities. Opportunities are | learning activities. The teacher the learning process. Students
provided for students to discuss models skills and assessment demonstrate assessment strategies
work with peers. strategies to help students and discuss work with peers.
understand their own work and

discuss their work with peers.

d) Using the results of assessment

Information about student

Information from a limited range

Information from a variety of

Information from a variety of

to guide instruction learning is inappropriate or not of assessments is used to plan assessments is used to plan and ongoing assessments is used to
used by the teacher to plan, guide, [ learning activities and may modify learning activities, as well | plan and modify learning
or adjust instruction. support students’ needs and as to meet class and individual activities, and to support class and
achievemnent. Assessments are student needs and achievement. individual student needs and
not used to adjust instruction Assessments are occasionally achievement. Assessments are
while teaching, used to adjust instruction while used to adjust instruction while
teaching. teaching in response to student
needs.
e) Communicating with students, | The teacher provides some The teacher provides information | The teacher regularly exchanges Students participate with the
? families, and other audiences | information about student about student learning to students, | information about student teacher to exchange information
about student progress learning to students, families, and | families, and support personnel to | learning with students, families, about their learning with families
support personnel, but the promote understanding and and support personnel in ways and support personnel in ways
information is incomplete or academic progress. that improve understanding and that improve understanding and
unclear. encourage academic progress.
f) Progressing students toward Given extenuating circumstances | Given extenuating circumstances | Given extenuating circumstances
P academic standards and using multiple measures, and using multiple measures, and using multiple measures,
students are not making academic | students demonstrate limited students demonstrate reasonable
progress. academic progress. academic progress.

Teacher Goal(s)Objective(s). Throughout the school year, I will use a variety of sources to

Evaluator Comments: Information from a variety of assessment sources is used to plan and

assess student leaming. I will encourage students to reflect on their own learning.

modify instruction. Mr. Brunner has used observations and notes, multiple choice teacher

enerated and student generated test. Students are given a rubric for essays and use drawings to

demonstrate understanding. Public recitation is used in small group and whole class settings.




EVALUATION DESCRIPTORS: DEVELOPING AS A PROFESSIONAL EDUCATOR

irregular and arrival is often late.
Necessary safety precautions for
students and self are not taken.

Interventions for student services
are inappropriate or inconsistent.

demonstrated. Regular and
prompt attendance is inconsistent.
Necessary safety precautions for
students and self, along with
appropriate interventions for
student services, is minimal or
inconsistent.

regular and prompt in attendance.
Seeks appropriate intervention
services for students and
demonstrates professional
conduct and integrity in the
classroom and school-related
functions.

STANDARD 6
? Overall RatinL(U — Unsatisfactory, N — Needs Improvement, P — Proficient, D — Distinguished)
RATING KEY ELEMENT UNSATISFACTORY NEEDS IMPROVEMENT PROFICIENT DISTINGUISHED
? a) Establishing professional goals | Professional goals are not Professional goals are established | Professional goals are developed | N/A
and pursuing opportunities to established to guide practice. The | with assistance. The teacher and the teacher pursues '
grow professionally teacher rarely pursues pursues opportunities to acquire opportunities to acquire new
opportunities to develop new new knowledge and skills, but knowledge and skills, and
knowledge or skills, or to |_infrequently participates in the | participates in the professional
participate in the professional professional community. community.
community.
? b) Working with communities to | The teacher has limited The teacher understands the The teacher values students’ N/A
improve professional practice | knowledge of students’ importance of students communities and develops
communities or of how to access | communities, but is not sure how | knowledge of them to benefit
them to provide learning to apply this to benefit students students and families, provide
experiences for students or to and families, provide experiences | some experiences to support
promote collaboration with the to support learning, or promote students learning, and support
school. collaboration with the school. collaboration between school and
community.
¢) Working with families to The teacher may demonstrate The teacher respects some The teacher respects students’ N/A
improve professional practice | respect for students’ families or students’ families, initiates families, develops positive
their backgrounds, but has limited | communication and develops an communication and an under-
communication with families, and | understanding of their diverse standing of their diverse back-
is not sure how to provide backgrounds, and may provide grounds, and provides
opportunities for participation in some opportunities for familiesto | opportunities for families to
the classroom or school participate in the classroom or participate in the classroom or
community. school community. ‘ school community.
d) Working with colleagues to The teacher rarely converses with | The teacher engages in dialogue The teacher engages in dialogue N/A
improve professional practice | colleagues, rarely seeks out other | with some colleagues, secks out with colleagues, collaborates with
staff to meet student needs, and staff to help meet students’ needs, | staff to meet students’ needs and
rarely participates in school or and participates in some school- participates in school-wide
district events or learning wide events. events.
activities.
¢) Complying with district and Maintenance and submission of Does not always maintain and Consistently maintains and N/A
P school established rules, records is inconsistent, untimely, | submit accurate and complete promptly submits accurate and
regulations, policies and laws | and/or incomplete. Professional records and reports in a timely complete records and reports.
conduct and integrity is often not | manner. Professional conduct and | Necessary precautions are taken
demonstrated. Attendance is integrity is not always to protect students and self and is




’n

RATING KEY ELEMENT UNSATISFACTORY NEEDS IMPROVEMENT PROFICIENT DISTINGUISHED
P ) Reflecting on teaching practice | The teacher may reflect on The teacher reflects on some The teacher reflects on his orher | N/A
and planning professional specific problems or areas of lesson and areas of concern in his | teaching practice in relation to
development concern in his or her teaching or her teaching practice, assesses | areas of concern and student

practice, but rarely uses reflection
to assess growth over time or to
plan professional development.

growth in these areas with
assistance, and may use reflection

leaming, assesses growth over
time, and may use reflection to
plan professional development.

to plan professional development.

Teacher Goal(sYObjective(s): In order to improve my instructional skills, I intend to continue Evaluator Comments: There is evidence of extensive reading that has been done in the field of

reading extensively in the fields of teaching reading & writing and to implement new ideas with a | the teaching of reading and writing. Mr. Brunner has also registered for literacy conference and

view to assessing their effectiveness & applicability to my students. I will also attend conferences | AVID training to further assist his students with their achievement in the area of Language Arts.

in reading & writing.
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EVALUATION DESCRIPTORS:
UNDERSTANDING AND ORGANIZING SUBJECT MATTER FOR STUDENT LEARNING

STANDARD 3

Overall Rating (U - Unsatisfactory, DE — Developing, P ~ Proficient, D — Distinguished)

RATING

KEY ELEMENT

UNSATISFACTORY

DEVELOPING

PROFICIENT

DISTINGUISHED

\

A i

a) Demonstrating knowledge of
subject matter and student
development

The teacher’s working knowledge
of subject matter and student
development is inconsistently
evident, does not adequately
support students’ learning, or may
not be current.

The teacher’s working knowledge
of subject matter and basic
principles of student development
reflects a single perspective,
supports some students’ learning,
and is usually current.

The teacher’s working knowledge
of subject matter and basic
principles of student development
incorporates different
perspectives, supports all
students’ learning and is current.

The teacher’s working knowledge
of subject matter and individual
swdents’ development
wicorporates a broad range of
perspectives, strongly supports all
students’ learning, and is current.

9

b) Organizing curriculum to
support student understanding
of subject inatter

The curriculum is not organized
and it rarely demonstrates
concepts, themes, and skills,
rarely values different
perspectives or rarely supports
students’ understanding of core
concepts.

The curriculum is loosely
organized, inconsistently
demonstrates concepts, themes,
and skills without revealing or
valuing different perspectives,
and supports an understanding of
core concepts for some students.

The curriculum is organized and
sequenced, demonstrates
concepts, themes, and skills,
reveals and values different
perspectives, and supports an
understanding of core concepts
for all students.

The cumriculum is organized and
sequenced and demonstrates
concepts, themes, and skills, and
the relationships between them. It
reveals and values a broad range
of perspectives, and is organized
to ensure that all students develop
a deep understanding ot core
concepts.

¢) Interrelating ideas and
information within and across
subject matter areas

The teacher presents curriculum
without identifying or integrating
key concepts and information, or
does not relate content to previous
learning in order to support
students’ understanding.

The teacher identifies some key
concepts and information within
and across curriculum, and
attempts to relate content to
previous leaming without
extending students’
understanding.

The teacher identifies and
integrates key concepts and
information within and across the
curriculum, relates content to
students’ lives, and uses previous
learning to extend students’
understanding.

The teacher facilitates students as
they identify and integrate
concepts and information within
and across curriculum, relate
content to their lives and previous
learning, and use this to extend
their understanding.

d) Developing student
understanding through
instructional strategies that are
appropriate to the subject
matter

Instructional strategies are not
appropriately matched to subject
matter content or concepts, and do
not encourage students to think
critically or to extend their
knowledge.

The teacher may use a few
strategies to make the content
accessible to students, and may
encourage sorme students to think
critically or to extend their
knowledge.

The teacher uses appropriate
instructional strategies to make
content accessible to students, to
encourage them to think critically,
and to extend their knowledge of
subject.

A repertoire of instructional
strategies is used to make content
accessible to all students, to
challenge them to think critically,
and to deepen their knowledge of
and enthusiasm for subject matier.

e) Using materials, resources and

technologies to make subject
matter accessible to students

Instructional materials, resources,
‘and technologies are either not
used or used inappropriately.
Materials do not accurately reflect
diverse perspectives.

Instructional materials, resources,
and technologies are used
infrequently to convey key
subject matter concepts.

Materials may reflect diverse
perspectives.

Instructional materials, resources,
and technologies support the
curriculum and promote students’
understanding of content and
concepts. Materials reflect
diverse perspectives.

A range of instructional materials,
resources, and technologies are
integrated into the curriculum to
exiend students’ understanding of
content and concepts. Materials
reflect diverse perspectives.

Teacher Goal(s)/Objective(s):

Evaluator Comments:
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EVALUATION DESCRIPTORS:
PLANNING INSTRUCTION AND DESIGNING LEARNING EXPERIENCES FOR ALL STUDENTS

STANDARD 4

Overall Rating (U — Unsatisfactory, DE ~ Developing, P — Proficient, D — Distinguished)

RATING

KEY ELEMENT

UNSATISFACTORY

DEVELOPING

PROFICIENT

DISTINGUISIIED

a) Drawing on and valuing
students’ backgrounds,
interests, and developmental
learning needs

Instructional plans do not match
nor reflect students’ backgrounds,
experiences, interests, and
developmental needs, and do not
support students’ learning.

Instructional plans are partially
drawn from information about
students’ backgrounds,
experiences, interests, and
developmental needs to support
students’ learning.

Instructional plans reflect
students’ backgrounds,
experiences, interests, and
developmental needs to support
students’ learning.

Instructional plans build on
students’ backgrounds,
experiences, interests, and
developmental needs to suppon
all students’ learning.

|

b) Establishing and articulating
goals for student learning

Instructional goals are not
established nor address students’
language, experiences, and/or
home and school expectations.
Expectations for students are low.

Some instructional goals address
students’ language, experience,
and/or home and school
expectations. Expectations for
students are inconsistent.

Short-term and long-term
instructional goals address
students’ language, experiences,
and/or home and school
expectations. Goals are
appropriately challenging for
most students and represent
valuable learning. Expectations
for students are generally high.

Short-term and long-term
instructional goals are set by
teacher and students, and integrate
students’ language, experience,
and home and school
expectations. Goals are
appropriately challenging for all -
students and represent valuable
learning. Expectations for
students are consistently high.

¢) Developing and sequencing
instructional activities and
materials for student learning

Instructional activities and
materials are not appropriate to
the students, or the instructional
goals do not engage students in
meaningful learning. Activities
are not logically sequenced within
individual lessons and are rarely
comprehensive in relation to the
subject matter to be taught and in
accordance with state and district
adopted academic content
standards for students.

Instructional activities and
materials are partially appropriate
to students and the learning goals,
and engage some students in
meaningful learning. Some
activities are logically sequenced
within individual lessons and are
inconsistently comprehensive in
relation to the subject matter to be
taught and in accordance with
state and district adopted
academic content standards for
students.

Instructional activities and
materials are appropriate to
students and the learning goals,
make content and concepts
relevant, and engage most
students in meaningful learning.
Activities are logically sequenced
within individual lessons and are
comprehensive in relation to the

‘subject matter to be taught and in

accordance with state and district
adopted academic content
standards for students.

Instructional activities and
materials are differentiated to
reflect individual students’
interests and developmental
needs, and engage all students in
meaningful leamming. Activities
support the leamming goals and are
logically sequenced to clarify
content and concepts, establish

high expectations and relate to

state and district adopted
acadeiic confent standurds tor
students.

d) Designing short-term and
long-term plans to foster
student learning

Individual lessons have little or no
relation to long-term plans, or a
unit plan has little recognizable
structure.

Long-term plans have a
recognizable structure, although
individual lessons are poorly
sequenced and only partially
helps students develop conceptual
understanding.

Long-term plans have a coherent

“structure with learning activities

in individual lessons well-
sequenced to promote conceptual
understanding.

Long-term plans are highly
colierent. Learning sequences ar¢
responsive to the needs of’
individual students and promote
understanding of complex .
concepts.

¢) Modifying instructional plans
to adjust for student needs

Instructional plans are not
modified, in spite of evidence that
modifications would improve
student learning.

Modifications to instructional
plans address only superficial
aspects of the lesson.

Instructional plans are modified
as needed to enhance student
learning based on formal and
informal assessment.

Instructional plans are modified as
needed, based on formal and
informal assessment and students’
suggestions, to ensure deeper
conceptual understanding by all
students.

Teacher Goal(s)/Objective(s):

Evaluator Comments:
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Overall Rating (U — Unsatisfactor

EVALUATION DESCRIPTORS:
ASSESSING STUDENT LEARNING

STANDARD 5

, DE - Developing, P — Proficient, D — Distinguished)

RATING

KEY ELEMENT

UNSATISFACTORY

DEVELOPING

PROFICIENT

DISTINGUISIHED

a) Establishing and
communicating learning goals
for all students

Few or no learning goals are .
established. Learning goals are
not revised or clearly
communicated to students or
families.

Learning goals are established to
meet school and district
expectations. Goals are
communicated to all students
without revision.

Learning goals are established in
relation to students’ needs and the
curriculum; and goals meet
district and state expectations.
Gouls are communicated to all
students and their families and are
revised as needed.

Learning gouls are established by
the teacher, students, and fuwinilies,
are appropriate to students’ needs
and the curriculum; sud goals
meet district and state
expecrations. Goals are
communicated to all students and
families, and are révised as
neeied.

b) Collecting and using multiple
sources of information to
assess student learning

The teacher uses no consistent
sources of information to assess
student learning and/or uses
assessment strategies that are not
appropriate to students’ learning.

The teacher uses one or two
sources of information to assess
student learning and one or two
assessment strategies to under-
stand student progress.

The teacher uses a variety of
sources to collect information
about student learning. Several
appropriate assessment strategies
are used to understand student
Progress.

Thie teucher uses a variety of
sources to collect information
about student learning and a wide
range of uppropriate assessient
strategies are used 1o understand
student progress.

¢) Involving and guiding all
students in assessing their own
learning

The teacher does not encourage
students to reflect on or assess
their own work.

Student reflection is encouraged
and guided by the teacher during
some activities. Opportunities are
provided for students to discuss
work with peers.

Student reflection and self-
assessment are included in most
learning activities. The teacher
models skills and assessment
strategies to help students
understand their own work and
discuss their work with peers.

Ongoing student reflection and
self-assessment are integrated into
the learning process. Students
demonslrale assessment strategics
and discuss work with peers.

d) Using the results of assessment
to guide instruction

Information about student
leaning is inappropriate or not
used by the teacher to plan, guide,
or adjust instruction.

Information from a limited range
of assessments is used to plan
learning activities and may
support students’ needs and
achievement. Assessments are
not used to adjust instruction
while teaching.

Information from a variety of
assessments is used to plan and
modify learning activities, as well
as to meet class and individual
student needs and achievement.
Assessments are occasionally
used to adjust instruction while
teaching.

Information from a variety of
ongoing assessments is used Lo
plan and modifty learning
activities, and to support class and
individual stadent needs aind
uchievement. Assesstuchls are
used Lo adjust instruction while
teaching in response to student
needs.

Communicating with students,
families, and other audiences
about student progress

]
-

The teacher provides some
information about student
learning to students, families, and
support personnel, but the
information is incomplete or
unclear.

The teacher provides information
about student learning to students,
families, and support personnel to
promote understanding and
academic progress.

The teacher regulaily exchanges
information about student
learning with students, families,
and support personnel in ways
that improve understanding and
encourage academic progress.

N Progressing students toward
academic standards

Given extenuating circumstances
and using multiple measures,
students are not making academic
progress.

Given extenuating circumstances

-and using multiple measures,

students demonstrate limited
academic progress.

Given extenuating circumstances
and using multiple measures,
students demonstrate reasonable
academic progress.

Teacher Goal(s)/Objective(s):

Evaluator Comments:

Studeats participate with the
teacher o exchange information
about their learning with families
and support personnel in ways
that improve understanding and
encourage academic progress.

i




EVALUATOR COMMENTS IN SUPPORT OF A DISTINGUISHED RATING

" Please note the Standard(s) and Key Element(s) and describe specific behavior.

Ao, M. Hrunnel ?\&w-g_ e Coreolly Hooodld ook andk bus wow(@«gﬁ@ 50 e
SUbk’ch oL év\m oo \/LQ :(kDUOS "g'lf\ﬂf)b\sb\- (.m Ms LPSS\Q}\/\S'

5(.\/ \¢ %(um\a( L\é\‘o ’(Z\u5(/d' (/LIS 6'}\/%(@1\7(3 4\7 —%Z"é’e OLANLLs [L%/) D{ %V _
[ﬂ&( (\uzrj He be,(cwuu Hro Freil octer a8 §MVC{E 5??/(/\/\ o \(4\4/47,%
Mtf \\}\‘RSI e P 1A Hie Owctcwlom. Ty conghuit re (,;g-ﬁfm,_w“ﬂ =

(O place - o e
34 Me B(Pauf\uw M‘?V\:H\)/\uoug/r\( W(Afes w mi jf O;JZ(; ht : ﬂ_gy‘;(ig |
(5N e Pl 530/'»‘%;/@4/ Jo naeet e ness s

| Yy ) ép‘f -('C'
7L‘ @u%@‘(‘ M c/\/j{)(g S.ZX/ 8% Lofx})y\, § 5(/7 aS%Sﬂ/mJL 7 /)éf’
5¢C. f i3 ( S

7 W .79/'275-(1(»,
T ssitom Hhadugdd Al vse o M 055 Journeter [ ot
s Bmmmcs Hgto oo /(/Lj/&ﬁu ajzwi ;:: /:%/ ,,\MA.SQ%
modify Lossons Ao ped o neasto o7l =T . T
ﬁ MM Ouirtssley FHes &an;r perh SNene w/ e,

(EMCL/.) Jh'{ Y\QQJ "/f) [ [/79{\)1/\6‘ V\/\/ : BA‘ ey ( (/\(\;{‘.C/l;\/tka ‘740.

WVOM ‘”“4 60'7%/‘%”%%' WYM LA L\iaz/ass‘m




	07-08 Evaluation
	05-06 Evaluation
	03-04 Evaluation



